Ewa Barna$-Baran
ORCID: 0000-0001-8084-6150
University of Rzeszéw, Rzeszdw, Poland

The History of Education and
Upbringing in the “Ruch Pedagogiczny”
in the Years 1918—1939

ABSTRACT

The aim of this article is to present examples of upbringing and ed-
ucational activities undertaken in the pedagogical past that were
published in the Ruch Pedagogiczny [Pedagogical Movement] journal
in the years 1918-1939. The method of the qualitative analysis of
the source material was applied to the “Articles” section of selected
issues of the journal published in the period under study.

It was found that Ruch Pedagogiczny published articles promoting
upbringing and educational traditions which reminded the readers
of the relationship between traditional and innovative approaches in
the field of education. These articles described the changes to be in-
troduced in elementary education and in teacher training at this level,
and their aim was to encourage teachers to engage in professional
self-development and to promote proactive, creative and patriotic
attitudes. The history of education and upbringing was presented
through the activities of individuals, schools and various institutions
from Poland, Europe, and the world that were directly and indirectly
connected with the education system and its reforms.

The beginning of the 20™ century witnessed a growing interest in in-
novative trends in education and upbringing. As can be seen from the
results of the analysis of the articles published in Ruch Pedagogiczny,
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teachers’ attention was drawn to the need to learn about pedagogical
novelties, although the pedagogical past was not neglected. Attempts
were made to demonstrate the achievements of outstanding figures from
the history of education and upbringing and to recall examples from the
past in order to encourage readers to actively participate in the changes.
Knowledge of the latest trends in education and upbringing and knowl-
edge of the pedagogical past were to contribute to the improvement of
teachers’ professional qualifications. Ruch Pedagogiczny can thus be seen
as a source for studies on the history of schools and teacher training.

ABSTRAKT

Celem artykutu jest wskazanie, jokie przyktady dziatalnosci wycho-
wawczej i oswiatowe| z przesztosci pedagogicznej przedstawiano
czytelnikom czasopisma ,,Ruch Pedagogiczny” w latach 1918-1939.
Przeanalizowano zawartos¢ dziatu , Artykuty” w poszczegdlnych rocz-
nikach czasopisma w badanym okresie. Zastosowano jakosciowq ana-
lize materiatu zrédtowego.

Ustalono, ze na tamach ,,Ruchu Pedagogicznego” zamieszczano ar-
tykuty ukazujgce tradycje wychowawcze i oSwiatowe i przypominano
o zwiqzku, jaki zachodzit pomiedzy tradycjq a nowatorskimi zatozenia-
mi w dziedzinie oswiaty i wychowania. Tresci tych artykutéw dotyczyty
zmian, jakie starano sie wprowadzié¢ w szkolnictwie elementarnym oraz
przygotowaniu nauczycieli tej szkoty do pracy zawodowej. Zachecano
w ten sposéb nauczycieli do samoksztatcenia, upowszechniano postawe
twérczq, aktywngq, dziatalno$é nacechowanq patriotyzmem. Problema-
tyka dziejéw wychowania i ksztalcenia obejmowata dziatalnosé oséb,
szkot, instytucji na ziemiach polskich, w Europie i $wiecie. Pisano réwniez
o postaciach, ktére nie byty bezposrednio zwiqzane ze szkolnictwem,
ale swojq dziatalnoéciq wspieraty reformy ksztatcenia i wychowania.

Na poczqgtku XX wieku wzrosto zainteresowanie nowatorskimi prgdami
w ksztatceniu i wychowaniu. Jak wynika z dokonanych ustalen, w ,,Ruchu
Pedagogicznym” zwracano uwage nauczycieli na potrzebe poznania
nowinek pedagogicznych, ale nie zapominano o przesztosci pedago-
gicznej. Starano sie ukazywac osiqgniecia postaci z dziejéw wychowa-
nia i ksztatcenia, rozbudzaé potrzebe czynnego udziatu w zmianach,
odwotujqc sie do przyktadéw z przesztosci. Zaréwno znajomosé naj-
nowszych tendencji w ksztatceniv i wychowaniu, jak i wiedza z prze-
sztosci pedagogicznej miaty sie przyczyniaé do doskonalenia funkcjo-
nowania nauczycieli w pracy zawodowej. ,Ruch Pedagogiczny” moze
stanowi¢ zrédto do badan nad dziejami szkdt i ksztatcenia nauczycieli.



Miscellanea ‘ Miscellanea

Introduction

Since the 1880s, elementary schools in Galicia have been the
subject of a growing number of heated discussions in the Sejm, in
the press, and in newly established teachers’ associations (Podgérska
1973: 73). Poland’s political non-existence (resulting from its par-
titions), the teachers’ obligation to follow a set of strict rules and
regulations, and their frequent compulsory transfers between various
institutions stifled teachers’ attempts to fully engage in their profes-
sional activity, which negatively affected the search for new solutions
in this area. The supporters of the reforms, especially those engaged
in the innovative trend called New Education [Nowe Wychowanie],
tried to change the contents and the methods of teaching that had
been established and approved by the partitioning authorities, which
had remained unchanged for many years. At the beginning of the
20" century, they not only noticed the necessity to introduce radical
changes, especially in the grossly neglected area of elementary edu-
cation, but were also aware that these changes could be implement-
ed only by adequately prepared teachers, educators and carers. These
very changes were to lead to the creation of a modern school model
(Krochmalska-Gawrosiniska 2011: 11). The new ideas spread in the
Polish lands thanks to the involvement and even determination of
individuals and groups. The efforts undertaken by national and dem-
ocratic groups were strengthened by the following Galician pedagog-
ical journals which joined the fight for the soul of the Polish teacher:
Szkola [School] (1868), Muzeum [Museum] (1884) and—published
since 1912—Ruch Pedagogiczny |Pedagogical Movement] (Meissner
1995: 161; Meissner 1999: 49-50; Walega 2016: 256-257). Hen-
ryk Rowid, the editor of the monthly Ruch Pedagogiczny, wanted it
to become an important carrier of the theory and practice of new
methods of teaching and education, which—in the opinion of the
next generations of educators—did indeed happen (Rowid 1912: 1,
Fuczyriska 2000: 218; Sleczka 2017: 89-90). The journal was pub-
lished in Krakow from 1912 and in Warsaw from 1934, at the be-
ginning as a supplement to the Glos Nauczycielstwa Ludowego [The
Voice of People’s Teachers] journal, and, since 1918, as an independent
journal; it was not published during the First and Second World
Wars. The journal was divided into several sections: scientific articles,
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outlines of pedagogical literature and journals, reviews of pedagogical
literature, information about magazines and journals, and a chron-
icle of important events, meetings, conventions, and pedagogical
initiatives implemented in Poland and abroad. Its editors—Henryk
Rowid (1912-1933), Benedykt Kubski, Marian Odrzywolski, Maria
Kowalewska and Albin Jakiel (1937-1939)—made efforts to ensure
the high quality of the magazine. The authors of the articles were
outstanding representatives of pedagogy, psychology, philosophy, so-
ciology and other sciences.

The first editor of Ruch Pedagogiczny, Henryk Rowid (1877-
1944), a pedagogue and psychologist, wanted the journal to be a kind
of forum allowing teachers and those interested in education to learn
about the new ideas, theories and practices of the innovative solutions
of New Education. According to Eugenia Podgérska, the theoretical
basis for the education of elementary teachers and the functioning of
a creative school which Rowid developed were born as “the antith-
esis of stagnation and a low level of pedagogical knowledge among
teachers” (Podgorska 1973: 129). His journal addressed the issues of
the theory of education based on philosophy and sociology, pedagog-
ical psychology, didactic and methodological assumptions of the new
school system in Poland, systemic and curriculum problems, as well
as teacher training. It should be emphasised here that the openness
of the editorial team and the authors to pedagogical novelties from
the West did not prevent them from appreciating the achievements
of past educational practices. The relationship between past tradi-
tions and contemporary achievements in the field of education and
upbringing was definitely not forgotten. In the opinion of Danuta
Kozmian, Rowid was one of the few representatives of the pedagog-
ical community in the Second Republic of Poland who appreciated
the role of the history of education and paid particular attention to
the stages of constructing pedagogical theory and practice in the past
(KozZmian 2000: 105).This opinion is confirmed by a statement made
in 1922 by Rowid himself when he expressed his regret about the
lack of continuity in the development of Polish educational tradi-
tions. In his opinion, the break with this continuity and the break
with the pedagogical culture of Western countries contributed to the
teachers’ lack of interest in educational problems and strengthened
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their unwillingness to change anything in their professional lives
(Rowid 1922: 1).

'This paper presents examples of articles published in Ruch Peda-
gogiczny devoted to the history of education and upbringing, includ-
ing the presentation of outstanding representatives of the educational
field; their aim was to inspire teachers to take responsibility for their
own professional development. The paper is of a historical and ped-
agogical character and is based on a qualitative analysis of the source
materials, i.e. articles published in the Ruch Pedagogiczny journal in
the section entitled “Articles” in the period between 1918 and 1939.
Among all the articles published in this section during the analysed
period, almost forty were connected with the history of education,
and their length ranged from several to twenty pages. One quarter
of them had a title which announced that it would be devoted to
the past of education and pedagogical thought, while the remaining
ones addressed this area while outlining the historical background of
the contemporary changes. It should be noted that the first annals of
the Ruch Pedagogiczny, published in 1912 and edited by Rowid and
Helena Orsza, also included valuable studies on the development of
pedagogical thought and the history of education.

Outstanding figures from the history of Polish education and
upbringing presented in Ruch Pedagogiczny

'The journal published biographical articles written after the death
of one of its authors and to commemorate birth or death anniversaries
of prominent figures in the field of education. These figures includ-
ed Poles who played an important role in the history of elementary
education, supported education among the lowest strata of society,
educated children, initiated help for those in need, or prepared the
ground for reforms in education in various periods, including priests,
laymen, teachers, and people indirectly connected with education. In
1912 Aniela Szycéwna observed that the reforms postulated by emi-
nent educationalists had still not been implemented at the beginning
of the 20® century (Szycéwna 1912: 131). It can be assumed that
the aim of this information was to encourage teachers to incorporate
their guidelines in their own work.
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'The first editor of the journal hoped that the articles and other
materials published in it would activate Galician teachers, encourage
them to change their attitudes, and, above all, free them from the
rigid limits of official regulations (Rowid 1912: 94). Mikotaj Orlow
also noticed this problem: in 1926 he wrote that before World War I,
teachers had been required to understand life in the ways described
by a ministerial circular. Their task was to prepare students for life by
keeping them away from it, which was exactly what the authorities
did to teachers. In free Poland, such a policy should be abandoned
(Orlow 1926: 97). Both the materials dealing with current events and
the changes introduced in teaching, as well as those referring to the
history of education and upbringing, activated the readers to move
beyond the established patterns of teaching and the teacher-pupil
relationship. The examples of pedagogical activity included not only
successful endeavours but also pointed to difficulties and present-
ed ways of coping with them, and the authors of the articles often
provided personal commentaries on the issues they wrote about. The
lives of people described in the journal demonstrated that intro-
ducing changes was not an easy task, and their positive effects were
sometimes noticed only years later. Rowid, who was the author of the
largest number of biographical articles, tried to bring the people he
described closer to the readers and convince them of the need to look
for new methods of pedagogical work. In his opinion, the successful
development of education in the reborn Poland was noticeable not
only in the growing network of schools but also in the widespread
acknowledgement of the educational and upbringing accomplish-
ments of the previous generations of educationalists (Rowid 1918:
3). In his opinion, upbringing issues were of interest to the most
prominent thinkers throughout history (Rowid 1920a: 5). In the ar-
ticles devoted to particular persons or to the ways of shaping creative
attitudes in which these persons were mentioned, Rowid underlined
the role the past generations had played in laying the foundations
for contemporary changes. In 1920 he reminded the readers that
the Polish pedagogical tradition was the heritage of Stanistaw Ko-
narski, Grzegorz Piramowicz, Ignacy Poplawski, Stanistaw Staszic,
Hugon Kollataj, Jedrzej Sniadecki, Bronistaw Trentowski, Ewaryst
Estkowski, Jan Wladystaw Dawid and many others. In his opin-
ion, they were able to select the most valuable elements of the past
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educational achievements and transplant them to Poland; by doing
this, they showed us the path leading to the school of the future and
to the reform of universal education (Rowid 1920c: 94-95). In 1930
Grzegorz Jampoler suggested that students should be taught the
history of education and upbringing (Jampoler 1930: 149-155). He
believed that they should not only learn about the facts connected
with the lives and achievements of distinguished figures in this area,
but also about how to evaluate their work and discuss the possibilities
of implementing their timeless solutions in practice. Jampoler was
convinced that the history of education could be taught from the
position of a historian or a pedagogue. By providing facts from the
history of education and upbringing, a historian helped students to
understand life and the significance of the past of their nation and
the whole civilised humanity. A pedagogue, however, should try to
discover those facts from the past which could help him to properly
fulfil his duties as an educator and a teacher of the young. The history
of education based on carefully selected sources should be taught in
a way that would enable students to gain greater independence in
thinking and reasoning. In Jampoler’s opinion, teaching the history
of educational institutions should focus on the period between 1750
and 1850 (Jampoler 1930: 150, 155).

From the very beginning of the magazine’s existence, even in the
period before Poland regained independence, Ruch Pedagogiczny em-
phasised the need to remember and to continue the work undertaken
by eminent figures engaged in introducing the reforms in Poland in
the 18" century. In 1912 the 100 anniversary of the death of Hugo
Kolfataj (1750-1812), a reformer of education and upbringing and
a collaborator of the Commission of National Education, was com-
memorated through the publication of a selection of sentences from
his works and letters. At the beginning of the 20% century, the jour-
nal reminded its readers that Kolfataj defined a truly poor person as
someone who was not granted the right to education. The excerpts
from Kollataj’s writings revealed his belief that everybody’s right to
education and adequate teacher training, including the opportunities
for teachers’ further professional development, were necessary for the
proper functioning of the whole nation (“Mysli Hugona Kolfataja...”
1912: 26, 29).
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As can be noticed from the analysis of the selected articles from
Ruch Pedagogiczny, the majority of biographies presented there were
highly positive; however, this does not mean that no critical remarks
were made. In 1912 the readers learnt about Maria Laskowiczéwna’s
negative response to the presentation devoted to Father Piotr Skarga
(1536-1612). Laskowiczéwna was the organiser of Polish education
in the Lida area and a teacher of the Polish language, history, and
pedagogy in private schools in Warsaw. She attended the Teachers’
Union meeting in Warsaw during which Henryk Bolcewicz rightly
presented Skarga as an outstanding 16®-century preacher and prose
writer, a Christian sensitive to the misery of human beings, and an
organiser of help for the poor. Her opinion, published in the journal,
included a statement that she disagreed with Skarga’s view that only
a Catholic could be a good Pole, and she also criticised his impact on
young people (Laskowiczéwna 1912: 156).

After 1918, articles referring to the history of education and up-
bringing were also published. In 1920 Rowid, commemorating the
centenary of the birth of Ewayst Estkowski (1820-1856), wrote
about the importance of his views for the development of nation-
al educational thought (Rowid 1920b: 177). In 1924 the journal
reported several initiatives undertaken to commemorate Estkows-
ki, including the erection of his monument or the activities of the
E. Estkowski Pedagogical Society (“Kronika Pedagogiczna” 1924:
48). Rowid appreciated his role in popularising the achievements of
Grzegorz Piramowicz, Bronistaw Trentowski, Karol Libelt, and Au-
gust Cieszkowski, as well as his struggle to increase the significance
of elementary schools (Rowid 1920b: 167, 169, 171). He empha-
sised the timeliness of the curriculum developed by Estkowski for
elementary schools, his teaching methods, and his practical peda-
gogical guidelines for teachers. In his article, Rowid also included
a negative assessment of the way in which the issue of the develop-
ment of Polish pedagogical thought was taught in teacher seminars
at the beginning of the 20% century. In his opinion, the guidelines
and methods developed by Estkowski seventy years previously were
still not known to teachers (Rowid 1920b: 172, 173).

Ruch Pedagogiczny published “in memoriam” articles devoted to
people who had initiated pedagogical research and improved re-
search methods used to obtain information about teachers, students,



Miscellanea ‘ Miscellanea

teaching and upbringing, including Jan Wtadystaw Dawid, An-
iela Szycéwna and J6zefa Joteyko. In his article devoted to Dawid
(1859-1914), who had greatly contributed to the development of
research on teachers, Rowid stressed that examples of his invaluable
contributions included a definition of an ideal teacher, a model of
teacher training, and tools and guidelines aimed at collecting and
applying information about students. In his opinion, it was necessary
to remember the Master’s exceptional personality and his willingness
and abilities to help teachers who needed such help (Rowid 1914: 1;
Michalska 1995: 7-13). After the death of Szycéwna (1864-1921),
a continuator of the research trend initiated by Dawid, Rowid wrote
that an outstanding teacher, scientist, and pedagogical author had
died (Rowid 1921: 4; Michalski 2014: 37-43). Her cooperation with
Ruch Pedagogiczny was extremely valuable, as were her attempts to
popularise information about world pedagogical research in Poland,
to represent Polish science at international forums, to initiate scien-
tific research in Poland, to promote its results, and to invite Polish
teachers to cooperate with her. Rowid described her as “a guardian
of the national spirit in times of enslavement,” noting that she also
actively participated in the development of the new pedagogy after
the rebirth of Poland. She was one of the persons teaching at holiday
courses for teachers in Zakopane (Rowid 1921: 4). In 1928 Maria
Grzegorzewska wrote an article about another outstanding figure—
the psychologist, educator and physiologist, Jézefa Joteyko (1866—
1928). According to her, Joteyko possessed the precious skill of using
her extensive knowledge on a human being both in her scientific
research and in applying her findings in practice. Her outstanding
achievements and international fame made her one of the most em-
inent representatives of Polish science (Grzegorzewska 1928: 129—
136). After her death, Ruch Pedagogiczny informed its readers that
commemorative celebrations devoted to her had been attended by
numerous representatives of the teaching profession (“Kronika Ped-
agogiczna” 1928: 160, 316; 1929: 29).

Ruch Pedagogiczny also published biographical articles depicting
the involvement of important Poles in educational matters. They
were not teachers or people directly connected with the education
system but those who had fought to introduce changes in the educa-
tion and upbringing of Polish children throughout history. In 1928
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Anna Brossowa reminded the readers of Tadeusz Ko$ciuszko (1746—
1817), a pupil of the Nobles’ Academy of the Corps of Cadets of His
Royal Majesty and the Commonwealth [Akademia Szlachecka Kor-
pusu Kadetéw Jego Krélewskiej Mosci i Rzeczypospolitej, in short:
Szkota Rycerska] in Warsaw. She emphasised how important it was
for him to convince Poles of the need for education; he also tried to
achieve it in practical terms by establishing schools (Brossowa 1928:
227). Brossowa reported that in his will of 2*¢ April 1817, Kosciuszko
abolished serfdom in his estate of Sieciechowice and obliged peasants
to fight for schools and the right for universal education (Brossowa
1928: 230). Kosciuszko’s beliefs were heavily influenced by Johann
Heinrich Pestalozzi, whom he met during his stay in Paris in 1802
and whom he visited in Solothurn in April 1816 and in Yverdon-
les-Bains a month later. During his visits, he even examined several
pupils himself. As Brossowa pointed out, they discussed various ped-
agogical issues in depth, as Kosciuszko hoped to establish a similar
institution in Poland. The journal also discussed Stefan Zeromski’s
(1864-1925) involvement in the fight for the Polish school during
the partitions of Poland. Jan Hulewicz observed that Zeromski’s
writings reveal his particular interest in the school (Hulewicz 1929:
131); he was aware of the problems faced by teachers and pupils and
described them in his works, and he himself was actively involved in
the educational work in the Lublin region (Hulewicz 1929: 131). In
1934, to commemorate the 75" anniversary of the death of Stanistaw
Jachowicz (1796-1857), his life and work were outlined by Jan Musz-
kowski, who believed that this distinguished 19*-century teacher
was ahead of his time (Muszkowski 1933/34: 97-103) and set an
example through his readiness to organise help for poor children, his
pedagogical attitude, and his belief that students should not only read
literary works but also evaluate them. As a member of the Warsaw
Charitable Society [Warszawskie Towarzystwo Dobroczynnosci],
a guardian in a school for boys, and—from 1844—the superior of the
orphan section, he searched for all possible ways to release children
from poverty, and, as Muszkowski pointed out, throughout his entire
life he himself struggled with a lack of financial resources to support
his family (Muszkowski 1933/34: 97-98,101-103). Muszkowski ap-
preciated the significance of Jachowicz’s initiative to publish Dzien-
nik dla dzieci [ Children’s Daily], which published information on
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current social and political events, popularised reading journal among
children, encouraged readers and students to reflect, and developed in
them the need for a committed life (Muszkowski 1933/34: 103). The
following year, to commemorate the 50" anniversary of Bronistaw
Trentowski’s death (1808-1869), Rowid wrote an article devoted to
this creator of the original Polish pedagogical system. He observed
that the sources of Trentowski’s pedagogical convictions stemmed
from his deep patriotism, and reminded the readers how much he
appreciated the work of elementary schools teachers (Rowid 1934/5:
338). He was of the opinion that a universal, uniform and compulso-
ry school should be supervised by properly prepared inspectors, and
that teachers and priests should set an example of proper conduct in
the community.

The legacy of the representatives of European thought and
pedagogical practice in Ruch Pedagogiczny

Ruch Pedagogiczny documented and discussed the achievements
of outstanding representatives of global and European pedagogical
thought and practice. In 1912, to commemorate the 200" anniversa-
ry of the birth of Jean-Jacques Rousseau (1712-1778), the creator of
the concept of natural education, the quotations summarising his main
pedagogical assumptions were published in one of the issues of the
journal. The article quoted Rousseau’s main motto which negated the
18®-century assumptions underlying the theory and practice of educa-
tion and upbringing (Rousseau 1912: 131) and his postulates to allow
children to act, to learn, to experience, and to discover things which
helped them behave appropriately. In the following years, the journal
informed its readers about the initiatives of the Rousseau Institute in
Geneva, founded in 1912, which implemented Rousseau’s recommen-
dations in a creative way (“Kronika Pedagogiczna” 1921: 45-46).

At the end of the 1920s, Dr Wanda Bobkowska wrote an article
about the life and work of Johann Heinrich Pestalozzi (1746-1827),
in which she informed the readers that he had developed the the-
oretical basis for early school education in the early 19" century
and listed new objectives for elementary schools. She quoted his
view that upbringing was the search for ways that would encourage
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people—heavily inclined to choose comfort and pleasure—to per-
form their social duties and become valuable members of society
and citizens of their homeland (Bobkowska 1927: 65). She observed
that his achievements were worth popularising because he lived and
worked in the period that resembled the second decade of the 20™
century, so it was possible to benefit from his experiences. The be-
haviour of a mother who subordinates herself to a child should serve
as a model for teacher-student interactions, as opposed to interac-
tions in which a teacher subordinates a child and the methods of
teaching to himself (Bobkowska 1927: 67). She emphasised the rela-
tionship between Pestalozzi’s views and pedagogical trends prevalent
in the 20" century. In her opinion, his attitude could serve as a model
of all the values that were expected of Polish teachers in the Sec-
ond Republic (Bobkowska 1927: 70). The same issue of Ruch Peda-
gogiczny also informed the readers about celebrations for the 100™
anniversary of the death of this outstanding pedagogue (“Kronika
Pedagogiczna” 1927: 191).

In the 1930s, the readers of Ruch Pedagogiczny were still encour-
aged—by the examples from the pedagogical past—to be courageous
in implementing the postulates of democracy, individualisation, and
a child-centred approach. First in 1928 and then in 1931, Mikotaj
Orlow wrote about Socrates (469-399 BC), his teachings and the
way in which he stimulated listeners to think. In his opinion, Socra-
tes’ ingenious intuition should be used in teaching people not only
how to think, but also how to act in accordance with their knowledge.
In his opinion, Socrates introduced the methods of creative work
which were further developed by the representatives of New Edu-
cation (Ortow 1928: 168; Ortow 1931b: 49-50). In his next three
articles, Orfow argued that Socrates shaped the civil and moral will
(Ortow 1931a: 7), and compared his activity to filling in the frame-
work of democracy (Orfow 1931c: 103). He compared the trial of
Socrates and his death sentence to the trial of the creative school
(Ortow 1931d: 157). According to Sergiusz Hessen, Leo Tolstoy
(1828-1910) occupies a special position in the history of education
and upbringing (Hessen 1935/36: 105). Tolstoy, a representative of
an extreme approach to individualism, started with negating peda-
gogical tradition and all theoretical pedagogy, which allowed him to
lay the foundations for the positive principles of the new pedagogy
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(Hessen 1935/36: 114). Tolstoy was a supporter of Rousseau, but for
him it was not enough to write a treatise on the nature of educa-
tion: he put his pedagogical theory into practice and opened a school
for peasant children in Yasnaya Polyana. Count Tolstoy’s attitude,
described by Hessen as “going out to peasants,” was, in his opin-
ion, an extremely rare phenomenon in pedagogical practice (Hessen
1935/36: 106).

Development of elementary education and teacher training

In 1912, when writing about the development of elementary ed-
ucation in the 18" and 19% centuries, Helena Orsza observed that
the study of the teaching and upbringing tradition was necessary for
the development of pedagogical creativity in the 20* century. It was
not only the laws, regulations and formal guidelines organising the
school life that had to be learnt, but it was also essential to study
the relationship between the school and the life of the nation and
the changes that took place in education under the influence of the
transformations within social life (Orsza 1912a: 5). She concluded
her reflections on the functioning of parish schools before and after
the reforms introduced by the Commission of National Education
with the statement that the development of schools in the 18" cen-
tury was hindered by their dependence on “the benevolence of the
squire and the parson” (Orsza 1912a: 9). However, in her opinion, the
history of elementary education at the beginning of the 19" century
demonstrated that even in the most conservative parts of the Polish
lands there were squires who understood the need to educate peas-
ant children, for example, G. Piramowicz, H. Kollataj, and Prince
Adam Crzartoryski (Orsza 1912b: 75). She appealed to historians of
education to write about people who contributed to the creation and
functioning of schools (Orsza 1912c: 146). In 1933 Dr J6zef Bero
wrote an article describing the education received by Marek and John
Sobieski, in which he acknowledged the role their elementary edu-
cation played in their future lives. He emphasised the fact that Jakub
Sobieski, the father of King John, valued historical studies the most,
and that the attitude of his sons was formed by chivalric traditions,
the Nowodworski College, the Jagiellonian University, as well as
their travels and historical studies (Bero 1933: 11-12).
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Ruch Pedagogiczny celebrated important anniversaries related to the
history of elementary schools. In 1923, in order to commemorate the
150™ anniversary of the establishment of the Commission of National
Education, Henryk Rowid published an article devoted to this import-
ant institution in which he suggested creating “monuments” honouring
significant achievements of this educational institution. These “monu-
ments” could include educational foundations whose resources would
help schools, students, and future teachers. He also suggested develop-
ing school regulations guided by the “spirit of the creators of national
education,” i.e. the Commission of National Education (Rowid 1923:
130), and observed that adequate preparation of inspectors controlling
both teachers and schools, advocated by the Commission, was still
valid. The Commission of National Education wanted this person to
be an inspector-pedagogue, not an inspector-official “acting mainly as
a controller, wanting to catch a teacher, entering the classroom unan-
nounced, unceasingly suspicious” (Rowid 1923: 131). Moral teaching
was to be based on carefully selected texts from the history of a coun-
try, and students were to learn from them facts about the deeds of indi-
viduals and societies in a way they were able to understand. The events
and opinions at first considered right but which later turned out wrong
should not be overlooked (Rowid 1923: 137-139). To commemorate
160 anniversary of the establishment of the Commission of National
Education, Dr Stefan Truchim wrote a text about the history of educa-
tion in the years 1773-1933 in which he criticised the activities of the
ex-Jesuits and emphasised the positive role played in the educational
area by the Piarists. He observed that it was only after 160 years that
the Act on the education system and the Act on private education of
11* March 1932 were passed, but, in his opinion, it was still a great
achievement. He believed that the difficulties faced by the creators of
the 1932 reform were comparable to those faced by educationalists in
the 18" century (Truchim 1933: 18).

'The journal also published articles summarising the achievements
of contemporary teacher education. In 1923 one of them outlined the
history of university-level courses for Polish teachers conducted during
summer holidays (in July and August) in Zakopane for the previous 20
years. They lasted 4-5 weeks and extended teachers’knowledge on phi-
losophy, psychology, pedagogy, natural sciences, history, literature, eco-
nomics and social sciences. The first course, which began on 21* July
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1913, was attended by 161 participants, including 56 male teachers
and 105 female teachers from Galicia, the Kingdom of Poland, Lith-
uania, and Silesia, as well as several teachers from Bukovina, Livonia
and Bessarabia (no one from the Poznan district). During the next 10
years, nine more courses were conducted: six in Zakopane and three
in Puck. The lectures were accompanied by sightseeing tours (“Dzie-
sieciolecie...” 1923: 180). In 1928 Rowid once again wrote about the
necessity to reform the teacher training system. Summarising the ten-
year period of the teachers’ work in the Second Republic of Poland
and looking at it from a historical perspective, he concluded that it was
one of the most important social issues of its time. He underlined that
the reform was a historical necessity resulting from the development
of society. In his opinion, one of its main aims was to entrust teacher
education to universities (Rowid 1928: 291-297).

As already mentioned, the journal published texts which, while
referring to the events from the history of education and upbring-
ing, at the same time described current activities and inspired the
professional self-development of teachers. In her article about the
pedagogical system of the Swiss pedagogue Philipp von Fellen-
berg (1771-1844), Maria Papierman concluded that its foundations
served as the basis for the creation of numerous educational institu-
tions in the second half of the 19* century and could still be used as
the basis for the functioning of a modern school. She observed that,
despite the fact that the institution founded by von Fellenberg in
1808 collapsed shortly after his death, his educational and upbring-
ing methods still found followers in many other schools and estab-
lishments throughout Europe forty years later. The timeless value of
his assumptions can be seen in the creation of a community of teach-
ers and pupils and in the emphasis on aesthetic, moral, and religious

education in upbringing (Papierman 1938/39: 30-31).

Innovative working methods in schools and educational
institutions and their historical references

In the years 1918-1939, the articles published in the Ruch Peda-
gogiczny journal were mostly devoted to the development of inno-

vative ideas of the New Education trend. From the perspective of
the passing years, the authors recalled its beginnings and the first
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attempts to implement new teaching methods in schools, and
summed up the achievements of those individuals and institutions
who undertook the effort to introduce innovative solutions in their
work. They highlighted the idea of an individual approach to stu-
dents, the assumptions of which had been formulated in previous
centuries, and observed that the paedocentric attitude and individ-
ualisation of teaching were common denominators of new teaching
methods (Sekreta 1929: 321). When presenting the views of John
Dewey (1859-1952), a philosopher and pedagogue and an outstand-
ing creator of American pragmatism, Jézef Chalasiriski wrote that
they included postulates of the centuries-long struggle of progressive
pedagogues to root out all the techniques resembling animal training
from teaching because they were unpedagogical and ineftective. He
reminded the readers that the educational role played by work was
known in the history of education, and that Dewey treated work not
as a purely mechanical process leading to a material product, but as
something creative and constructive (Chalasiriski 1927: 18). Oth-
er authors wrote that vocational education and the need to prepare
students to earn a living had also been advocated in the previous
centuries. They paid attention to the need to prepare new curricula
tor schools of work which would take into account the social history
of man and changes in culture, and, above all, which would be aimed
at developing students’ interests (“Szkola pracy...” 1920: 34; “Idea...”
1921: 34). References to the past and the history of schools were
used as the basis for comparing their functioning in the past and in
the present. For example, it was observed that the financial situation
of schools had not improved for many decades. In 1926 one of the
authors stated that modern schools enjoyed dynamic development
in England, France, the United States, Germany, and Switzerland,
where they were usually located in magnificent buildings, surrounded
by parks, gardens and school playgrounds. In Poland, however, they
were sometimes placed “in rented houses looking like barracks—in
basements, in the middle of big factory towns.” The author added
that such a situation had been taking place for many centuries and to
a great extent referred to educational institutions introducing inno-
vative methods of teaching, giving the example of the school of work
in £.6dz, which had existed since 1923 and was managed by Romuald
Petrykowski (“Polskie szkoly...” 1926: 290, 295).
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'The journal did not forget about practical training. Its readers
were informed of the achievements of Ovide Decroly (1871-1932),
a Belgian psychiatrist, psychologist and pedagogue. Zdzistaw
Danecki wrote that, among the numerous attempts to introduce
reforms of elementary education, Decroly’s method occupied
a prominent place and enjoyed quite a lot of interest in Poland. His
idea of preparation for life through life offered an opportunity for
comprehensive development. Danecki observed that the idea that
a school should prepare its students for life had appeared in the
history of education before. He believed that it was wrong to cut
oneself oft from history, especially when the conservative mode of
education stood in the way of adapting the school to the chang-
ing conditions of a given period (Danecki 1930a: 147-148). In an-
other article, he criticised underestimating the value of physical
workers prevalent in Poland at the beginning of the 20" century,
which resulted in a lack of interest in practical occupations and—
in his opinion—*“bordered on contempt towards physical workers”
(Danecki 1930b: 265). In his opinion, the views of those he de-
scribed as “people working in intellectual professions,” who disre-
spected those who earned their living as physical workers, consoli-
dated over the years. As a result, parents sent their children to high
schools for fear that only less talented children went to vocational
schools (Danecki 1930b: 265).

The examples of innovative solutions were provided to en-
courage teachers to implement them in their work. In her article
on project-based learning, Dr Zofia Bastgenéwna referred to the
recent past, i.e. the 1920s, in American education in which new
methods of teaching were developed on the basis of Dewey’s idea
of “purposeful activity.” She observed that pedagogical practices in
America were revolutionised after Dewey’s discovery that children
could carry out difficult tasks that require a lot of effort if they are
aware of the purpose of what they were doing. She gave the exam-
ple of a project carried out by 18 teachers in a Polish school over
a period of 4 weeks, the aim of which was to decorate a classroom.
She summed up her statement with the beautiful statement that
“freedom, liberty is the power to do the things you have to do”
(Bastgenéwna 1930: 272, 274).

153



154

Summary

Ruch Pedagogiczny, published since 1912, was a journal devot-
ed to the promotion of new trends in education and upbringing.
‘The analysis of some of its articles from the period 1918-1939 has
revealed that it also contained contents devoted to the history of
education and upbringing, which primarily focused on the theory
and practice of teaching in elementary schools. It should be noted
here that the journal strongly emphasised the relationship between
the educational achievements of the time and traditions in the field
of education and upbringing. In the opinion of the long-time ed-
itor of Ruch Pedagogiczny, Henryk Rowid, the formation of the
pedagogical culture of teachers in the Second Republic of Poland
should not take place in isolation from the experiences of the past.
He suggested including knowledge of the history of education and
upbringing in teacher training, as teachers should not only be famil-
iar with historical issues within broadly understood education, but
also, thanks to their understanding, should be able to apply them in
their pedagogical work. Between 1912 and 1939, more than forty
articles were published in Ruch Peadgogiczny in which the authors
presented the achievements of previous generations in the field of
education and upbringing viewed from pedagogical, psychological
and philosophical perspectives. The articles were written by teachers
and educational activists who were actively engaged in pedagogical
work and in the reform of education and upbringing. They outlined
the achievements of outstanding representatives of Polish, Euro-
pean, and world pedagogy working in the area of education, up-
bringing and care from antiquity to the present day. This group also
included those who were indirectly connected with the pedagogical
profession but whose activities were important for the functioning
of schools and educational institutions. The historical background of
the reforms at that time, their implementation, and the difficulties
experienced in this process in the past were also outlined. Teachers
were advised to refer to successful solutions, models and experiences
from the past and encouraged to introduce innovative solutions in
their educational work, just as teachers from previous generations
had. The presentation of the history of education and of its accom-
plishments and difficulties served as a basis for emphasising the
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continuity of Polish pedagogical culture (“W dwudziestolecie Ruchu
Pedagogicznego” 1932: 1; Mieszalski 2012: 6; Radziewicz-Winnicki
2012: 12). Teachers were invited to follow positive examples and
draw conclusions from mistakes made in the past.

Most articles devoted to pedagogical history were written by the
editor of the journal, Henryk Rowid, and the other authors included
Helena Orsza, Wanda Bobkowska, Anna Brossowa, Sergiusz Hessen,
Maria Grzegorzewska, Jan Muszkowski, Aniela Szycéwna, Jan Hule-
wicz, Maria Laskowiczéwna, Zdzistaw Danecki, J6zef Chatasinski,
and Maria Papierman. They emphasised the timeless dimension of
their pedagogical postulates, and the message that these achieve-
ments could be used by the next generations was clear. The life and
work of the educationalists described in the articles served as a basis
for professional reflection, a point of reference for the evaluation of
one’s own situation and comparison with the lives of the pioneers
of change. It can be concluded that the Ruch Pedagogiczny journal
successfully performed the task described by Stanistaw Lempicki in
the following words: “from the past we should take that which might
become the leaven of the future” (Eempicki 1936: 1024).
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