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Problemy nauczania historii
we wspdlczesnym systemie edukaciji szkolnej w Czechach

Streszczenie: Artykul dotyczy miejsca nauczania historii w szkotach we wspéiczesnym
systemie edukacji w Czechach. Autorki prezentuja aktualne trendy w teorii nauczania hi-
storii — koncepcje historii jako przedmiotu szkolnego majacego na celu kultywowanie
$wiadomodci historycznej, europejski wymiar edukacji, zasade prezentowania wielu per-
spektyw, prace ze zrédlami historycznymi, wykorzystywanie metod i technik oral history.
W artykule podjeto tez kwesti¢ instytucjonalnego umocowania dydakeyki historii, pre-
zentujac przy tym koncepcje studiéw doktoranckich w tym zakresie. Autorki prezentujg
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*** A brief version of this study has been submitted for publication in the periodical
“Wiadomosci Historyczne”.
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réznorodne formy wspétpracy miedzy ekspertami na poziomie krajowym i miedzynaro-
dowym, analizujg tez aktualny program nauczania historii w gimnazjum i szkole $redniej
i rozwazaja program alternatywny. W artykule przedstawiono tez czgé¢ wynikéw badan
empirycznych na temat biezacych probleméw w nauczaniu historii w czeskich szkotach.

Abstract: This study focuses on the position of school history teaching within today’s
Czech education system. The authors delineate current trends in the theory of history
teaching — the concept of history as a school subject cultivating historical awareness,
the focus on recent history, the European dimension of education, the principle of multi-
perspectivity, work with historical sources, and the application of oral history methods.
The article also explores the institutional framework for history didactics, including
the conception of doctoral degree programmes. Authors present various forms of coopera-
tion among experts on the national and international levels, and discuss the history cur-
riculum for secondary education and the alternative version of the curriculum. The article
also reports selected results of empirical studies reflecting the current situation of history
teaching in Czech schools.

Stowa kluczowe: dydaktyka historii, §wiadomo$¢ historyczna, Ramowe Plany Nauczania,
alternatywna wersja programu nauczania historii, badania empiryczne

Keywords: history didactics, historical awareness, Framework Educational Programme,
alternative version of the history curriculum, empirical research

In the years following the collapse of communism in 1989 it became es-
sential to transform history teaching at Czech schools in order to remove
the ideological bias with which the subject had been burdened. History
teaching had to overcome the one-sidedly national perspective which had
characterized its narrative, reassess textbook interpretations of history,
define key historical topics enabling students to understand the broader
Central European context of Czech history, and implement a more modern
approach to teaching strategies and methods'.

! The following studies have provided overviews of Czech history didactics:
B. Gracovd, Z. Benes, History Didactics in the Czech Republic, [in:] Facing — Mapping —
Bridging — Diversity. Foundation of a European. Discourse on History Education. Part 1, ed.
W. Hasberg, Schwalbach/Ts. 2011, p. 139-172; Z. Benes, B. Gracovd, Didaktika déjepisu:
mezi socializaci jedince a jeho individudini vjchovou, [in:] Oborové didaktiky: vyvoj —
stav — perspektivy, eds. 1. Stuchlikovd, T. Janik, Brno 2015, p. 289-326; K. Stépének,
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In tackling this transformation, Czech history didactics was inspired
by trends from abroad — particularly in two neighbouring countries,
Germany and Poland. Around the mid-1990s, drawing on the German
hermeneutic tradition, there was a shift away from the previously dominant
concept of history (advanced by Vratislav Capek) as a discipline transform-
ing the academic content of history into the educative content of a school
subject’. Historical awareness began to be considered a central category
in history didactics, and the cultivation of historical awareness was identi-
fied as the most general goal of history education’.

This central paradigm shift was also associated with other changes
in the theory of history teaching. There is now a far stronger emphasis
on interdisciplinary links, as history receives and reflects stimuli from oth-
er disciplines. One example of this is how history didactics has taken in-
spiration from the didactics of natural sciences, which — drawing on peda-
gogical constructivism — prioritizes research-oriented education. In history
teaching, “doing research” involves the didactically guided analysis, criti-
cism and interpretation of historical sources — written, iconographic, au-
diovisual and oral*.

Czech history didactics is also guided by Council of Europe rec-
ommendations and other concepts developed at the European level.
Empirical studies have been carried out focusing on the “European dimen-
sion of education™, and a model has been created for its implementation

J. Memminger, Reine Methodenlehre oder wissenschaftliche Disziplin? Geschichtsdidaktische
Entwicklungen in der Tichechischen Republik, “Zeitschrift fiir Geschichtsdidaktik” 2013,
12, p. 128-140.

2 V. Capek, Didaktika déjepisu I, II, Praha 1985, 1988.

3 Z. Benes, Historicky text a historickd kultura, Praha 1995.

* D. Labischovd, Badatelsky orientovand vyuka — zdkladni paradigma pro tvorbu
moderni ucebnice déjepisu, ,Sbornik praci Pedagogické fakulty Masarykovy univerzity.
Rada spolecenskych véd” 2014, 28, 2, p. 110-127.

5 D. Labischovd, “Evropskd dimenze ve vzdéldvani jako cesta k pfekondvani ndrod-
nich a etnickych stereotypt’”, PhDr. dissertation, Brno 2000; P Psotkovd, “Historické
védomi ceské studujici mlddeze ve vztahu k evropskym ndrodim”, diploma thesis,
Ostrava 2004; L. Zddrapovd, “Védomi evropanstvi u ¢eské studujici mlddeze po vstupu
do Evropské unie, diploma thesis”, Ostrava 2011; J. Stejskalikovd, “Evropskd dimenze
v uéebnicich déjepisu”, Ph.D. dissertation, Brno 2013.

65



Denisa Labischov4, Blazena Gracova

in school history teaching®. In accordance with Europe-wide trends, there
is a broad consensus on the need to accentuate recent history’, to respect
the principle of multi-perspectivity (taking into account various perspec-
tives on historical events and processes®), and to move beyond the tradi-
tional interpretation of history — dominated by political history — in order
to encompass the history of everyday life (Allragsgeschichte), social minori-
ties, gender, childhood and sport. There is a preference for experiential
and activity-centred teaching methods, excursion-based teaching (drawing
on successful recent developments in museum pedagogy), and the applica-
tion of a broad spectrum of didactic media’.

History didactics at Czech universities

Subject-specific didactics forms a central part of teacher training degree
programmes at Czech universities, and history didactics plays a major role
in Master’s-level programmes for future history teachers at faculties of arts/
humanities as well as faculties of education in the Czech Republic. Subject-
specific didactics generally forms a compulsory part of these Master’s pro-
grammes, lasting at least two semesters and following on from basic courses
in pedagogy, psychology and general didactics. Subject-specific didactics
is closely integrated into students’ practical teaching placements; these in-
clude shadowing experienced teachers at primary and secondary schools as

¢ D. Labischova, Soucasné trendy v déjepisném vyucovdni: uceni o Evropé, z Evropy
a pro Evropu, ,Historica“ 2005, 12, p. 321-331.

7 R. Stradling, Jak ucit evropské déjiny 20. stolet/, Praha 2003; D. Hudecovd,
D. Labischovd, Nebojme se vyuky modernich déjin, Praha 2009; Z. Benes, Moderni a sou-
dobé déjiny — jejich vijuka a edukace jimi, [in:] Zikladni problémy studia modernich a sou-
dobych déjin, eds. ]. Cechurovs, J. Randdk et al., Praha 2014, p. 185-202.

8 R. Stradling, Multiperspektivita ve vyucovini déjepisu: prirucka pro ucitele, Praha
2004; B. Gracovd, Moznosti a meze multiperspektivniho pFistupu ve vyuce déjepisu (Vysledky
empirického Setfent), |in:] X. sjezd Ceskych historikil. Ostrava 14.—16. 9. 2011, vol. 3, eds.
B. Gracovd4, D. Labischovd, Ostrava 2013, p. 49-73.

? D. Labischova, B. Gracovd, Pfirucka ke studiu didaktiky déjepisu, Ostrava 2008;
for an overview see: Z. Benes, Aktudini stav bistorické edukace v Ceské republice (Bilance,

problémy, nadéje 1), [in:] X. sjezd Ceskych historikii. .., p. 13-28.
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well as students’ own practice lessons. Subject-specific didactics also forms
part of the state final examination passed by students to gain their teaching
qualification.

History didactics faces certain difficulties as an academic discipline.
The 1990s brought a general decline in all subject-specific didactics within
the Czech Republic (with the exception of mathematics, physics and chem-
istry didactics), and the continuity of didactic disciplines in post-graduate
university studies was interrupted. Many doctoral degree programmes
ceased to function when their accreditation period expired, and there were
no new appointments to professorships or associate professorships (ha-
bilitation). Teaching of subject-specific didactics at Czech universities was
narrowed to a purely methodological focus (training students in teaching
skills)'®. Most of the academics who now lecture on the theory of history
didactics at Czech universities have doctoral degrees in other fields (e.g.
Czech history or pedagogy), or — in isolated cases — were able to pursue
their doctoral studies in Slovakia. However, the subject is also frequently
taught by secondary school teachers whose approach draws primarily on an
intuitive reflection of their own teaching experience. The Czech education
system thus suffers from widely varying levels of quality in history didactics
teaching, exacerbated by the absence of a cogent scientific methodology
in the field. This situation brings with it a range of other problems, such as
the difhiculty of accessing grant funding for research'.

Addressing the need for better pedagogical content knowledge'?
among school teachers, in 2010 the Czech Republic’s Accreditation
Committee (which issues accreditations for university degree programmes)
set up a permanent working group for subject-specific didactics. The pur-
pose of the group is to help restore the status of subject-specific didactics as
a set of fully-fledged academic disciplines, to support the creation of doc-

1% For more details see: Oborové didaktiky: vijvoj — stav — perspektivy..., p. 11-12.

1 The Czech Science Foundation (GACR), which allocates funding for basic re-
search projects on an annual basis, does not have a separate evaluation panel for subject-
specific didactics; projects of this nature are generally evaluated by the panel for pedagogy
and psychology.

2 T. Janik, Didaktické znalosti obsahu a jejich vjznam pro oborové didaktiky, tvorbu
kurikula a ucitelské vzdéldvini, Brno 2009.
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toral degree programmes in the didactics of various subjects, and thus ulti-
mately to improve the overall quality of teacher training'®.

It is only in the past few years that doctoral programmes in history di-
dactics have been reintroduced at Czech universities; doctoral programmes
are currently available at the Faculty of Arts, Charles University, Prague
(where the programme is headed by Zden¢k Benes)'“ and the Faculty of Arts,
University of Ostrava (programme head: Blazena Gracovd)". The Charles
University programme focuses primarily on developing the theoretical dis-
course of history didactics, issues of museum pedagogy and extracurricu-
lar activities helping to form historical culture. The Ostrava programme
is focused mainly on empirical research performed on selected samples
of school students and history teachers. Both departments also carry out
research with relevance to the history curriculum, studying Czech and for-
eign textbooks designed for various types and levels of schools, as well as
media-related and intercultural aspects of history education and the appli-
cation of the regional dimension in history teaching.

Various issues of relevance to history didactics (e.g. didactic elements
or the European dimension in history textbooks, drama education in his-
tory teaching, and diachronic studies of curricula) also form the subjects
of dissertations written as part of doctoral degree programmes in pedago-
gy — e.g. at the Faculty of Education, Masaryk University, Brno.

Expert cooperation on the national and international levels

The academic community of Czech history didacticians is involved in close
cooperative efforts related to the overall conception of school history teach-
ing as well as ongoing discussions on issues of current relevance in history
teaching. From 2002 to 2011 history didacticians from Czech and Slovak
universities attended regular meetings with representatives of the Ministry
of Education, Youth and Sports in the town of Tel¢; these discussions led

1 http://www.akreditacnikomise.cz/cs/oborove-didaktiky.html [viewed 9 X 2015].
!4 The programme was accredited in 2007; as of 2015 it has had one graduate.
15 The programme was accredited in 2015.
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to the formulation of recommendations for history teaching targeted at
a range of stakeholders involved in decision-making, creating curricula
and textbooks, as well as practising teachers'®. Since 2004 the Faculty
of Philosophy at Jan Evangelista Purkyné University in Usti nad Labem has
held annual didactics conferences, recently co-organized by the “PANT”
civic association'’.

An important platform for sharing experience among history teach-
ers is represented by a broad range of other institutions besides schools,
including non-profit organizations and professional associations. Of par-
ticular note are the activities of the Czech Association of History Teachers
(Asociace uciteli déjepisu, ASUD)", the “PANT” civic association (which
runs the “Modern History” internet portal, the most popular resource of its
type), the Institute for the Study of Totalitarian Regimes (Ustav pro studi-
um totalitnich rezimt)", the Institute for Contemporary History (Ustav
pro soudobé dé¢jiny) at the Czech Republic Academy of Sciences, and
the non-profit organization “People in Need” (Clovék v tisni). With the de-
velopment of museum pedagogy, high-quality educational programmes are
now offered by institutions such as the museums at Terezin (the site of the

16 Historie a $kola I-VII, ed. Z. Benes, Praha 2003-2009.

Y Viuka déjin 20. stoleti na leskjch a slovenskych skoldch, eds. M. Achenbrenner et
al., Usti nad Labem 2006; Regiondini déjiny v déjepisném vyucovdni na Ceskych a slovenskych
skoldch, [in:] M. Vesely, M. Hrubd, Usti nad Labem 2006; Stereotypy a myty v déjepisném
vyucovdni na Ceskych a slovenskych skoldch, ,Studia historica®, eds. M. Vesely, J. Mirc, Usti
nad Labem 2008; Déjepisné vyzvy mezioborovym vztahiim. Stupinek — jevisté — pldtno, ,Acta
Universitatis Purkynianae, Facultatis Philosophicae, Studia didactica 1%, eds. J. Mirc et al.,
Usti nad Labem 2010; Mystifikace déjinami, mystifikace ve vjuce déjin, ,Acta Universitatis
Purkynianae, Facultatis Philosophicae, Studia didactica 2”7, eds. J. Mirc, A. Serberovi,
Usti nad Labem 2010; Zena Jako subjekt a objekr déjepisného vyucovdni. (Genderovd tema-
tika ve vyuce déjepisu), ,Acta Universitatis Purkynianae, Facultatis Philosophicae, Studia
didactica 37, eds. J. Miirc, et al., Usti nad Labem 2010; Brina skolniho déjepisu oteviend.
(Moznosti vyuky mimo Skolu), ,Acta Universitatis Purkynianae, Facultatis Philosophicae,
Studia didactica 47, eds. J. Mirc, H. Lencov4, Usti nad Labem 2012.

'8 Since 1997 the Association has published 14 volumes presenting the experiences
of history teachers; other materials are available in electronic form.

! In addition to several teaching DVDs there are also books: Déjiny ve filmu. Film
ve vjuce déjepisu, eds. K. Cindtl, J. Pinkas et al., Praha 2014; H. Havlajov4, J. Najbert et
al., Pamér a projektové vyucovdni v déjepise, Praha 2014.
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former Theresienstadt concentration camp) and Lidice (the memorial to
a massacre perpetrated by the Nazis), the Jewish Museum in Prague, and
the Museum of Romani Culture in Brno.

Unfortunately the Czech Republic does not yet have a peer-reviewed
journal dedicated specifically to history didactics; authors of academic stud-
ies therefore have to present their work in periodicals devoted to pedagogy,
history, or didactics of related fields*. History teachers at primary and sec-
ondary schools familiarize themselves with the latest developments in his-
tory didactics mainly via articles in journals with a primary focus on broad-
er-based issues in school education?, as the journal “Spole¢enskovédni
predméty” (“Social Sciences Subjects”, a quarterly for teachers at primary
and secondary schools) has not been published since 20082

International cooperation has been developing with considerable suc-
cess primarily in the field of research into textbooks. This area of research
dates back to the 1960s, when Czech and German historians began to
hold regular bilateral meetings to discuss the interpretation of key events
presented in both countries’ history textbooks (following the lead already
taken by their Polish and German counterparts). The central aim of these
discussions was to reach a certain degree of consensus in the approach tak-
en by textbooks in both countries, as well as to combat the most markedly
hostile portrayals of the other nation. Despite encouraging beginnings,
this form of cooperation was eventually forced to cease, and it was not
until 1994, after the fall of the communist regimes, that the meetings re-
sumed, when a Czech-German committee of historians held a colloqui-
um in Braunschweig. Since 2002 the development of cooperation in this
area has been driven by the Czech-German Commission for Textbooks

20 “Pedagogika’; “Pedagogickd orientace”; “Orbis scholae”; “The New Educational
’; “Czech-Polish Historical and Pedagogical Journal”; “Sbornik praxi Pedagogické
fakulty Masarykovy univerzity, fada spole¢enskych véd”; “MEMO. Casopis pro oralni his-
torii/Oral history journal”; “Historica. Revue pro historii a pfibuzné védy”; “CIVILIA —
odborn4 revue pro didaktiku spolecenskych véd” etc.

21 “Komensky — odborny casopis pro ucitele zdkladni $koly”; “Moderni vyucovdni”.

Review

2 Some journals are of partial use, e.g. “D¢jiny a soucasnost”; “Historicky obzor” etc.
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(Deutsch-tschechische Schulbuchkommission)®™. Joint meetings are held an-
nually, with alternating seminars and conferences which give rise to regu-
lar academic publications*. The joint conferences have addressed a range
of topics: delegates have discussed key milestones in post-war history (1968
and 1989); the relationship between school history teaching and media
education (at the 2012 conference); and environmental aspects of history
teaching, using the example of the history of uranium mining (at the most
recent conference, in 2014)%.

There is also a long tradition of Czech-Polish cooperation in issues re-
lated to textbooks. A working group for the analysis of school textbooks was
set up as part of the Permanent Joint Czech-Polish Humanities Commission
(reporting to the Czech and Polish education ministries) in the mid-1990s.
The group’s activities continued until 2006, focusing mainly on mutual
Czech-Polish stereotypes and ways of overcoming them, especially in his-
tory teaching. The results of the group’s work were presented at several
conferences and seminars and have been published in monographs and
proceedings®. Research (by both Czech and Polish experts) continued

# The Czech part of the Commission is chared by Zdenék Benes; other members
include Blazena Gracov4, Dagmar Hudecovd and Denisa Labischova. The German part is
represented by Manfred Alexander, Robert Maier, Robert Luft, Andreas Michler, Theresa
Langer and others.

2 Tichechen, Deutsche und der Zweite Weltkrieg. Von der Schwere geschichtlicher
Erfabrung und der Schwierigkeit ihrer Aufarbeitung, “Schriftenreihe des Georg-Eckert-
Instituts”, Bd. 94, ed. R. Maier, Hannover 1997; Zwischen Ziblebigkeit und Zerrinnen.
Nationalgeschichte im Schulunterricht in Ostmitteleuropa, “Schriftenreihe des Georg-Eckert-
Instituts”, Bd. 112, ed. R. Maier, Hannover 2004; Die Tschechen und ibhre Nachbarn. Studien
zu Schulbuch und Schiilerbewusstsein, “Schriftenreihe des Georg-Eckert-Instituts”, Bd. 113,
eds. H. Dolezel, A. Helmedach, Hannover 2006; Zweierlei 19682 Die Umbruchjahre 1968
und 1989 in deutschen und rschechischen Geschichtsschulbiichern, ,Schriftenreihe des Georg-
Eckert-Instituts”, Bd. 123, eds. A. Helmedach, R. Maier, Gottingen 2008; Dwoji rok 1968?
Zlomové roky 1968 a 1989 v Ceskych a némeckych ulebnicich déjepisu, ed. Z. Benes, Praha
2010.

% Ibidem.

26 Ceskd polonistika a polskd bohemistika, Praha 1995; Ceskd a polskd mlddez o sobé.
Mtodziez polska i czeska o sobie, ed. J. Damborsky, Ostrava 1998; B. Gracovd, Obraz
Cechii, Poldki a Jejich minulosti u studujici mlddeze, Ostrava 1998; Skolni vyuka déjepisu
a prekondvini stereotypnich obrazii sousednich ndrodii 1, 2, eds. B. Gracovd, R. Psik, Ostrava
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even after the working group was disbanded”; a new chapter in Czech-
Polish cooperation in this area is currently unfolding through the activities
of the working group for the analysis of school textbooks at the Polish-
Czech Scientific Society®. The group’s area of interest — previously focusing
on the analysis of Czech and Polish history textbooks — has been expanded
to include educational media in other school subjects: Czech and Polish
literature, civic education, and geography. In 2013 Ostrava hosted a con-
ference entitled “The Mutual Image of the Neighbour in Polish and Czech
School Textbooks”, while this year Prague will be the scene of the confer-
ence “The Image of the Socialist Period in Contemporary Polish and Czech
School Textbooks”. High-quality presentations are always published after
the event?.

The closest Czech-Slovak cooperation is based primarily on personal
contacts, though it is also institutionally supported by the Czech-Slovak
Commission of Historians. Since 1991 regular seminars on Czech-Slovak
relations have been held in Liberec, targeted at history teachers. There
are also trilateral contacts focusing on the educational dimension of in-
ternational relations; Czech-German and Slovak-German commissions
of historians are preparing a commented collection of sources on Czechs,
Slovaks and Germans in the 20™ century, designed for use in school his-
tory teaching,.

Czech-Slovak initiatives have also stimulated the emergence of projects
spanning the whole Central European region. Multi-perspective approaches

1999; Ceski a polskd historickd tradice a jeji vztah k soulasnosti, ed. D. Hrodek, Praha
2003; Misto historie a siloha ucitele p7i formovdni multikulturni spolecnosti, eds. J. Vaculik,
J. Mihola, Brno 2003; B. Gracovd, Védomosti a postoje Ceské a polské studujici mlddeze,
Ostrava 2004; Ceskd polonistika a polskd bohemistika na prelomu stoleti | Czeska polonistyka
i polska bohemistyka na przetomie stuleci, eds. M. Bordk, R. Gladkiewicz, Praha 2009.

7 Jazyk — Skola — Prostor jako determinanty kulturniho vivoje Teinského Slezska. /
Jezyk — Szkota — Przestrzen jako determinanty rozwoju kultury Slgska Cieszyriskiego, ed. M.
Bogus, Czeski Cieszyn 2012.

28 The Polish part of the group is chaired by D. Konieczka-Sliwiriska, the Czech part
by B. Gracovd.

¥ Vadjemny obraz souseda v polskych a eskjch Skolnich ucebnicich, eds. B. Gracovd, D.
Labischovd, J. Szymeczek, Ostrava 2014. The introduction gives a more detailed outline
of the publications by the working group.
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to Central European history (e.g. on the topic “The otherness of our shared
history”) lie at the heart of international education research projects co-
financed by the International Visegrad Fund. Two successive projects under
the heading “Central European Universities For The Modern European
Dimension Of History Teaching” were implemented in 2006-2012;
the key topics of these projects were the Central European legacy of the
Second World War, life under socialism and the Cold War, and the Central
European heritage after the collapse of the bipolar world — including issues
of multiculturalism, multi-perspectivity and the role of history teaching
in combating extremism. The annual conferences and workshops® became
a valuable opportunity for experts to share experience; participants includ-
ed historians, academics specializing in history didactics, practising history
teachers, and students of teacher training degree programmes®.

Currently underway is a three-year project entitled “Sites of Memory:
memory of the heritage — heritage of the memory” (2013-2015), which
explores crucial sites of historical memory in the four partner countries in-
volved — Poland, Slovakia, Hungary and the Czech Republic — and seeks to
develop scholarly methodologies for research into this phenomenon in his-
toriography, literature and school textbooks®.

The history curriculum for primary schools
and gymnazium-type secondary schools

The Czech education system has undergone fundamental changes during
the past decade, as schools have come to play a more autonomous role in de-
fining the content of their education provision strategies. A major reform —
launched in 2005 — has introduced a two-stage curriculum. At the cen-
tral (state) level, a set of “Framework Educational Programmes” (in Czech
“Rdmcové vzdélavaci programy” or RVP) were produced for the individual

3% 2006 Trencianské Teplice (SR), 2007 and 2008 Sttrovo (Slovakia), 2009 Velké
Bilovice (Czech Rep.), 2010 Kalisz (Poland) and 2011 Levoca (Slovakia).

31 Monothematic issue of “Historie — otdzky — problémy” with the title “Jinakost
nasich spole¢nych déjin” (The otherness of our shared history) 2010, 2.

32 http://www.memory-heritage.amu.edu.pl/?file=news [viewed 9 X 2015].
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levels within the education system. At the school level, teams of teachers
then created their school’s own curricula, tailored to the specific situation
and focus of the school®.

The new programmes brought several fundamental changes. Firstly,
the introductory parts of these documents formulated sets of “key com-
petencies”, which were universal rather than being specific to individual
subjects; the development of these competencies was to be the priority goal
of all school education, and students were to achieve these competencies by
the end of the particular stage in the education system (i.e. primary levels
1 and 2, secondary)®*. The range of individual subjects was also restruc-
tured to emphasize their mutual integration and interdisciplinary overlaps;
this involved the formulation of “educational areas” (in Czech vzdélivaci
oblasti), which grouped together various subjects. An example of such an
“educational area” is “People and Society”, which at primary school level
incorporates the subjects Civic Education and History, and at gymndzium-
type secondary schools (i.e. schools with a more academic than vocational
focus) the subjects Basics of Civic Education and Social Sciences, History,
and Geography. Individual schools have the opportunity to integrate these
subjects either partially or completely. For each subject the central curricu-
lum defines its teaching content (which is not obligatory) and the expected
outcomes (which are obligatory).

In an attempt to strengthen the formative component of education
(related to attitudes and values), the Framework Programmes incorporated
six “cross-cutting themes” (in Czech prifezovd témata), which respond to
current educational needs in society, developing and cultivating students’
overall personality®. These themes permeate the entire spectrum of pri-

¥ Rdmcovy vzdéldvaci program pro zékladni vzdéldvdni (Framework Educational
Programme for Primary Education), Rdmcovy vzdéldvaci program pro gymndzia
(Framework Educational Programme for Gymndzium-type Schools).

% Competencies for learning, problem-solving, communication, social competen-
cies, personal competencies and citizenship competencies.

3 In primary schools the cross-cutting themes are: Educating Democratic Citizens,
Personal and Social Education, Education for Thinking in European and Global Contexts,
Media Education, and Multicultural Education. All except the first of these themes also
form part of the Framework Educational Programme for Gymndzium-type Schools.
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mary and secondary education, cutting across all individual subjects; they
can be implemented by either incorporating them into individual subjects,
integrating them into the curriculum in the form of new subjects, or via
interdisciplinary projects.

The concept for the field of History drew on an analysis of curricula
in selected European countries focusing on the time allocated for history
teaching, the position of history within the overall system of school sub-
jects, and the goals and content of history education®. A typical feature
of Czech history teaching is the use of cyclical (or spiralling) curricula;
at gymndzium-type secondary”’ schools, and in the higher year-groups
(age 16-19) of gymndzium-type combined primary and secondary schools
(this type of school is known as a “multi-year gymndzium”), history teach-
ing returns to the prehistoric era (already covered at primary school level)
and moves forward again chronologically to the present day, with the aim
of expanding students’ existing knowledge and supporting a more system-
atic level of knowledge. However, this approach is associated with a num-
ber of highly negative effects. In practice, the knowledge, skills, attitudes
and values acquired by students during their primary education tend not
to be developed to a qualitatively higher level; instead they are merely re-
peated in greater detail®.

Criticism of the existing history curriculum for gymndzium-type
schools led to a proposal for an alternative version of the curriculum for these
schools®’, which was piloted at selected schools from 2011 onwards. This
alternative curriculum divides history education into two stages. In Years 1
and 2 of gymndzium-type secondary schools (and the corresponding year-

¢ D. Hudecovd, Analjza déjepisnjch vzdéldvacich programii ve vybranjch stitech
Evropy a jeji vysledky, Praha 2006.

7 ,Gymndzium” is the equivalent of the Polish ficeum.

% D. Labischovd, Intercultural dimension of history teaching in rodays Czech sec-
ondary education curricula, “Yearbook — Jahrbuch — Annales, International Society for
The Didactic of History” 2013, 34, p. 27-44.

¥ Ndvrh alternativni verze vyulovaciho predmétu Déjepis pro Ctyfleté gymndzium
a vy$Si stuperi viceletého gymndzia (Proposed alternative version of the subject “History” for
gymndzium-type secondary schools and the corresponding year-groups of gymndzium-
type combined primary and secondary schools), Praha 2010.
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groups of gymndzium-type combined primary and secondary schools),
students systematize the knowledge they have already acquired at primary
level via a chronologically ordered series of five topics; two of these topics
are taken from key periods and milestones in human history up to the First
World War, while the remaining three cover 20*- and 21*-century history.
This represents a significant strengthening of the coverage devoted to recent
history. The second stage (Years 3 and 4 of gymndzium-type secondary
schools, and the corresponding year-groups of gymndzium-type combined
primary and secondary schools) consists of an optional “Specialization
Course”, which is thematically structured and consists of a total of nine
topics. The alternative curriculum thus combines chronological and the-
matic (topic-based) approaches®. This topic-based model of history teach-
ing places a greater emphasis on the development of historical thinking
competencies, the comprehensive use of various types of historical sources,
educational media, and methods based on critical evaluation of historical
information. The effectiveness of this alternative version of the curriculum
was evaluated by comparing the degree of success achieved by students
who had been taught using the standard and alternative curricula. Success
was measured using semi-standardized didactic tests which verified a broad
range of historical thinking competencies (e.g. skills in analyzing and in-
terpreting photographs and caricatures, orientation on a blank map, and
comprehension of a verbal historical text)'.

The initial findings of the research (from tests carried out in 2011
and 2015) have indicated that there are no marked differences in the de-
grees of success achieved by students who have been taught according to

% Optional topics are: States and governments; Conflicts and their solution; Equality
and inequality in society; Migration — blending and clashing of cultures; Optional topic
on local/regional history; Work and everyday life; Expansion, colonization, decoloniza-
tion; Ideas and ideals (science, art, religion).

41 B. Gracovd, D. Labischova, Kompetence historického mysleni a jejich testovini, [in:]
X. sjezd Ceskych historikii..., p. 183-200. The didactic tests were compiled in 2011 by
BlaZena Gracovd, Denisa Labischovd and Martin Labisch, with Ivana Slavikovd joining
the team in 2015; she also collated and evaluated the results. I. Slavikovd, “Alternativn{
verze vzdéldvaciho oboru déjepis pro gymnazidlni vzdéldvdni a zkuSenosti z jejiho pilot-
niho ovéfovani”, diploma thesis, Ostrava 2015.
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the standard curricula and the alternative curricula; both groups achieved
approximately the same results in the tests. An interesting finding is that
almost half of the gymndzium students who had been taught according
to the new curriculum would prefer to return to the traditional history
curriculum. Probably the most serious weakness of the alternative version
is the lack of systematicity in the conception of historical knowledge, which
has resulted from abandoning the traditional chronological approach.
Teaching according to the alternative version moreover places considerable
demands on teachers’ time and expertise, and teachers do not yet have at
their disposal adequate methodological materials to support them. A num-
ber of other research methods could potentially be used in future stud-
ies of this issue — including video studies, in-depth interviews, or focus
groups*’.

In addition to innovative variants of the central educational pro-
gramme, there have also been proposals for regional curricula in border
areas of the Czech Republic. One example is the Czech-Polish regional
curriculum, created in 2011-2013 as part of the ESF project “History does
not stop at the border / History across borders” (“Historie hranici nekon¢i /
Historia ponad granicami”), which includes methodological materials and
worksheets for teachers of history and local history at primary and second-
ary schools®.

Discussions on the history curriculum are far from over. Changes
to the existing curricula are currently being devised in order to reflect
the shifting conception of school history teaching influenced by changes
over the past decade. There are also discussions on a possible new format for
the secondary school leaving examination (maturita) along the lines of the
reforms implemented in Poland, and on the need to develop high-quality
educational standards (at both primary and secondary levels) which would
provide a basis for curriculum documents and would specify in greater de-
tail the goals and expected outputs of teaching activities.

# Ibidem, p. 93-95.
# heep://www.euregio-teschinensis.eu/wp-content/uploads/2014/07/Historie-
hranici-nekonci-Historia-ponad-granicami.pdf [viewed 9 X 2015].
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Textbooks — a basic educational medium

History textbooks are a basic medium in education, and have been system-
atically used in the Czech lands since the 19" century. However, nowadays
traditional textbooks face stiff competition from multimedia course materi-
als, which include not only textual content, but also audio and audiovisual
content. A key advantage of multimedia materials lies in the fact that they
enable students to work interactively with individual components — in line
with the frequently emphasized need for an active approach to learning.
However, traditional printed textbooks have nevertheless retained their
central place in school lessons — primarily due to their accessibility, accu-
racy, affordability and ease of use*. Textbooks can be viewed as holding up
a mirror to the canon of school learning — both the canon of content and
the canon of the interpretation of that content. However, the question aris-
es whether this still applies in a situation when the content of textbooks for
the same subject, for the same year-group and in the same type of school
differs so widely depending on the publisher®.

In the Czech Republic, history textbooks must obtain an accredita-
tion from the Ministry of Education, Youth and Sports*; in order to do
s0, a textbook must form part of a series of textbooks making up a com-
plete history course for the given level of the education system. In addi-
tion, the authors of textbooks are required to take into account the cur-
rent guidelines issued by the Ministry, which reflect the needs of ethnic
and religious minorities. Czech history textbooks, combining narrative and
workbook-type content, represent an adequate resource for teaching, es-
pecially the textbooks for primary schools and the equivalent year-groups
at gymndzium-type combined primary and secondary schools. The au-

“ B. Gracovd, Déjepisnd uclebnice z pobledu empirického vjzkumu, ,Sbornik praci
Pedagogické fakulty Masarykovy univerzity. Rada spoleenskych véd” 2013, 27, 1,
p. 163-172.

® T. Janik, P. Knecht, Ucebnice jako zrcadlo kdnonu skolniho védéni, [in:] Kurikulum
a ucebnice z pohladu pedagogického vjskumu, eds. M. Nogovd, M. Reiterovd, Bratislava—
—Brno 2009, p. 7-12.

% These accreditations are awarded for a period of between 2 and 6 years; the ac-
creditation can be prolonged.
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thors of the most recent textbooks have rectified deficiencies in content,
including passages on the history of national/ethnic minorities, women
and children, characterizing everyday life among various social groups, and
incorporating a wealth of didactic features such as accompanying work-
books and (in many cases) methodological guides for teachers?”. The text-
books also have a strong visual component, in line with the requirement
for equal presence of verbal and iconic content. The didactic apparatus
of history textbooks is also gradually improving; questions and tasks now
move beyond the traditional emphasis on factual knowledge and encourage
students to seek out information, as well as emphasizing interconnections
with previously covered content and interdisciplinary links. Some series
of textbooks are also available in interactive versions.

The current series of textbooks for four-year gygmndazium-type schools
remains inadequate; the only recently published publication of this type
is a textbook of modern history with an accompanying workbook. The ab-
sence of secondary-level textbooks is due to a lack of interest among text-
book publishers (Fraus, SPN, Albra, Novd skola, Didaktis), who are reluc-
tant to publish textbooks for secondary schools®. Czech secondary-level
textbooks therefore still lack methodological sections (which are a standard
feature of German and Austrian textbooks) setting out the basic principles
of research-oriented teaching. As a result, teachers tend to avoid didacti-
cally guided work with a range of educational media, preferring to remain
anchored in their traditional teaching style. Another area where potential
remains unfulfilled (though it is already well-developed in other countries)
is that of activities helping students to gain key competencies via sections
focusing on interactive group learning, history workshops or projects.
Czech textbooks lack case studies, and the tasks do not encourage students
to build up portfolios or carry out self-evaluations — activities which would

¥ There has been a marked shift in the semantic difficulty of the texts; this was
a long-term problem affecting Czech textbooks.

* B. Gracovd, Déjepisnd ucebnice...

# The relatively small print-runs make such publications uneconomical (there are
fewer secondary than primary schools, and many teachers are not interested in using
textbooks). Moreover, textbooks at secondary schools are purchased by students, not by
the school.
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help raise awareness of the learning process and the level of knowledge
achieved, stimulating a metacognitive evaluation of the student’s progress™.

The reflection of school history teaching practice
in empirical research

The main tasks of empirical research in this field are to provide an expert
diagnosis of the state of history education, to determine the conditions
in which history education exists and reveal interconnections among vari-
ous elements of the education process, to reveal the mechanisms underpin-
ning the perception of historical knowledge, and to assess and evaluate
the effectiveness of various approaches to historical education and self-ed-
ucation. Two main streams can be identified in empirical research focus-
ing on history didactics: research of historical awareness, and research into
history teaching’'. Previous research on historical awareness has focused
on a range of issues: verifying knowledge of key milestones in Czech his-
tory and the history of selected other European countries; tracing changes
in respondents’ knowledge and evaluation of important Czech and inter-
national figures from various spheres of life (longitudinal studies exploring
changes occurring as a consequence of wider societal changes); identifying
interethnic attitudes to members of various European nations (especially
neighbouring countries); tracing the role played by historical knowledge
and awareness in the development of mutual perceptions among national/
ethnic groups (including the influence of school-related and non-school-
related factors in the formation of these attitudes); and research into na-
tional and European identity”. Topics addressed by research into history

%0 J. Jankovd, “Komparace didaktické vybavenosti vybranych éeskych déjepisnych
ucebnic s fadou rakouskych uéebnic déjepisu”, diploma thesis, Ostrava 2012, p. 38-40;
J. Jankovd, “Funkénost zafazeni a mira vyuzivani vybranych komponent soucasnych
déjepisnych ucebnic”, diploma thesis, Ostrava 2014, p. 25-26.

51 The Ostrava team’s research covers both streams.

52 B. Gracovd, Empirické vyzkumy v didaktice déjepisu u nds, jejich pottebnost a vyz-
nam, [in:] IX. sjezd Ceskych historikii. Pardubice 6.—8. 9. 2006, vol. 1, Pardubice—Praha—
Usti nad Labem 2007, p- 97-114; B. Gracovd, D. Labischovd, Soucasnd teorie a praxe
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teaching include lesson content, teachers’ conceptions of history teaching
(forms and methods of teaching, educational media), information resourc-
es used in history teaching, and the needs and requirements of teachers™.
The most comprehensive project addressing these issues in 2011 was enti-
tled “Multicultural aspects of education in social sciences/humanities sub-
jects and their reflection in historical awareness among school students™*.
The following paragraphs outline key findings from the latest research pro-
viding an insight into the practical impacts of theoretical approaches.
Empirical research verifying the situation in history teaching at Czech
schools carried out between 2005 and 2014 has repeatedly confirmed that
textbooks remain an irreplaceable didactic tool — especially at primary
schools and in the lower year-groups of gygmnazium-type secondary schools.
Most teachers at gymndzium-type schools devise their own teaching ma-
terials. Over half of primary school teachers work systematically with text-
books in history lessons, but only a quarter of teachers at secondary level do
so; most use textbooks only occasionally, while a tenth of secondary school
teachers do not use textbooks at all. Half of the teachers make use of work-
books, though three quarters of them consider worksheets to be the best
type of teaching material. Surprisingly, around a tenth of teachers make
no use of cartographic tools; however, most teachers use such materials
in every lesson or at least most of the time — including wall maps, historical
atlases, cartograms in textbooks, or demonstrations using data projectors

déjepisného vedélavdini na Skoldch, ,Pedagogickd orientace” 2012, 22, 4, p. 516-544;
B. Gracovd, Soucasny stav empirického vyzkumu v didaktice déjepisu v Ceské republice, [in:]
» Torutiskie spotkania dydaktyczne X, Kierunki badat dydaktycznych. Kierunki zmian edu-
kacji historycznej, eds. S. Roszak, M. Strzelecka, A. Wiczorek, £. Wrébel, Toruri 2013,
p. 48-58.

53 B. Gracovd, Poznatky z Vizkumu aktudini podoby vijuky déjepisu na zdkladnich
a strednich skoldch, Historie a Skola VI” 2008, p. 9-30. Besides many more research
projects undertaken by the Ostrava team, another important project focusing on contem-
porary history teaching was implemented by the Institute for the Study of Totalitarian
Regimes (USTR) in 2012: heep://www.ustrer.cz/cs/vyzkum [viewed 9 X 2015].

> Coordinator D. Labischovd, co-coordinator B. Gracovd. The findings are pre-
sented in D. Labischovd, Historical Consciousness in School Education, Ostrava 2013;
D. Labischovd, B. Gracovd, L. Zddrapovd, Changes in European Consciousness within
the Context of Education, Ostrava 2013, as well as in numerous articles in periodicals.
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or interactive boards. However, the use of these resources does not have
the required impact on students’ spatial orientation and awareness.

History teachers admitted that they only worked with other types
of materials occasionally. Only a third of these respondents considered
the analysis of written sources and photographs to be an essential com-
ponent of lessons, and a fifth used documentary films on a regular basis.
However, just 8% of teachers used caricatures and posters systematically
in their lessons, while a third did not use these types of resources at all.
Czech teachers have not yet come under external pressure to change their
teaching style — unlike Polish teachers in connection with the reforms
of the school-leaving examination (the Nowa matura). The most frequent
method used by teachers remains giving their own account of historical
events (sometimes accompanied by PowerPoint presentations), and teach-
ers frequently dictate content which students write down in their exercise
books.

Responding to a question on what would help improve history teach-
ing, the most frequent answer (mainly among teachers at gymndzium-type
schools and secondary vocational schools) was an increase in the time al-
located to the subject™. The long-term standard allocation of two teaching
periods per week is currently unrealistic at many schools®®. Some teachers
expressed dissatisfaction with the current curriculum and stated that they
would welcome changes. They also stated that high-quality workbook-type
textbooks could encourage teachers to use such materials regularly in histo-
ry lessons. Teachers’ use of their own materials (in place of textbooks), and
their preference for giving their own accounts of events, reduces the oppor-
tunity to implement the principle of multi-perspectivity and brings a less
systematic approach to historical knowledge. Faced with this teaching style,
students at various types of school fail to acquire the necessary competen-
cies for working with verbal and iconic text, and thus also suffer from defi-
ciencies in their learning competencies.

% 56% of secondary school teachers, 26% of primary school teachers. Data are from
2014, J. Jankova, Funkénost zatazent. .., p. 90-114.

>¢ The number of compulsory periods defined in the curriculum is lower; more
periods can be allocated depending on the preferences of the school.
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Teachers compensate for some of the weaknesses outlined above by
using history portals and educational DVDs. A large majority of history
teachers regularly visit the “Modern History” (Moderni déjiny) portal®’, and
80% of them download materials from this portal for use in their own
teaching — most frequently lesson presentations, worksheets and methodo-
logical sheets. Only a fifth of the respondents are interested in the scholarly
articles and studies posted on the portal. Around half of students are aware
of the portal, but they are passive users®®. Teachers’ interest in educational
DVDs is considerably lower; around a quarter of teachers use these re-
sources in their lessons®. A fifth of primary school teachers (and 7% of sec-
ondary school teachers) say they would appreciate a central methodological
portal devoted to history teaching, which would make lesson preparation
quicker and easier.

Mental maps — graphic representations of historical contexts — were
used only occasionally or not at all by 40% of teachers. Oral history meth-
ods likewise have not yet found favour with teachers; a third of teachers do
not use them, while the remaining two thirds use such methods only oc-
casionally, mostly during project work but also in normal lessons, primarily
to demonstrate multi-perspective approaches to historical events.

In order to remain well-informed about the current state of historio-
graphic research, regular reading of scholarly journals is essential. The cul-
tural-historical review “Déjiny a soucasnost” enjoys the highest long-term
popularity®; a fifth of teachers (with women forming a significantly higher
percentage of this group) take information from “human interest’-type

7 90% of teachers use Wikipedia frequently or occasionally, while three quarters
take audiovisual materials from YouTube.

%8 Nevertheless, a third of students use it as a source of information when preparing
presentations and seminar papers.

" A. Joskovd Abelovd, “Soucasné déjepisné ucebnice a dalsi eduka¢ni materidly
k ceskoslovenskym déjindm obdobi 1968-1989. (Obsahovd analyza eduka¢nich médii
a empiricky vyzkum)”, diploma thesis, Opava 2014, p. 112-164.

% 19% of teachers work with this journal frequently, 61% occasionally (percentages
of male and female respondents were the same).
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historical publications such as the magazine “Ziva historie”®!, while one
tenth of respondents read “Historicky obzor”, which used to include arti-
cles on history teaching and civic education. The level of interest in new
research on recent history does not correspond with the high priority ac-
corded to this historical period in schools. The contemporary history jour-
nal “Soudobé déjiny” is read regularly by just three percent of teachers,
while under a quarter of respondents read it occasionally.

Conclusion

History education in the Czech Republic has undergone a number of ma-
jor changes during the past quarter-century, primarily as a consequence
of the democratization of Czech society. These changes have been reflected
in the content of history teaching; one-sided and ideologically burdened
interpretations of history (especially in the presentation of recent history)
have been replaced by a multi-perspective approach, while previously ne-
glected topics have come to the fore. Although it has long been clear that
the cyclical treatment of history in the Czech curriculum is inadequate
and should be replaced by a linear approach, conservative attitudes among
the majority of history teachers (and decision-makers) have prevented
the implementation of major changes which are required in this area if
societal changes in the communication of historical information are to be
fully reflected; such communication is no longer primarily (let alone exclu-
sively) the preserve of schools. The alternative versions of the history cur-
riculum have failed to generate the necessary positive response either from
teachers or from students, and have not progressed beyond their initial
phase. History textbooks have improved, and there now exists a wide range
of other educational materials (including electronic resources). History
teachers can benefit from courses on content and methodology, as well
as special methodological publications; nevertheless, most teachers remain

o1 43% of teachers do so occasionally. Other magazines of this type (“History and
History revue”), are read frequently by 15% and 10% (respectively), and occasionally by
approx. one third of respondents.
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anchored in traditional teaching models, and activity-based learning meth-
ods are not yet widely used. The actual situation is probably worse than
the research shows, as the teachers who are willing to provide feedback
in research studies tend to be those with a more active approach. The au-
thors of Czech history textbooks present information in a factual way,
without emotion, and — commensurate with the age of the target group —
they also take account of the principle of multi-perspectivity and help to
break down stereotypes. Despite the progress outlined above, however, not
all international developments in methodology have yet been fully imple-
mented, and textbooks (still the core educational medium) have not yet
made adequate use of structural components which would motivate and
encourage students to take an active approach in acquiring the necessary
competencies — including historical competencies. A fundamental problem
remains the insufficient use of history textbooks — both by teachers and by
students. Despite considerable efforts by stakeholders involved in historical
education, the results so far have not been satisfactory; neither students’
historical knowledge nor their competencies give grounds for optimism.
A major improvement to history teaching at schools would undoubtedly
be brought by further systematic empirical research — though it would be
essential for the findings of such research to be respected both by teachers
and by decision-makers. Nevertheless, it should be pointed out that stu-
dents having special interest in history have at their disposal a good range
of information resources, and many such students use these resources suc-
cessfully, often under the guidance of excellent teachers.
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