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Abstract:
Well-being can be described as the balance point between an individual’s resources and dif-
ficult events in their life (Dodge et al., 2012). A student’s well-being at school determines 
their educational success and functioning within their peer group in the school environment 
(Karataias et al., 2001; Huebner & Gilman, 2002; Polard & Lee, 2003; Engels et al., 2004; 
Konu & Lintonen, 2005; Soutter et al., 2013; Renshaw et al., 2015; Opre et al., 2018). The 
purpose of this article is to identify indicators of student well-being in four categories: school 
conditions, interpersonal relationships, means of self-realization, and health referring to the 
School Well-Being Model by Konu and Rimpelā (Konu et al., 2002) (based on Allardt’s con-
cept) and situating them in Bronfenbrenner’s socio-ecological system.

Having analyzed Erik Allardt’s concept we decided to apply the dimensions of well-
being he proposes to create measurable categories for recognizing levels of well-being. Al-
lardt identifies three dimensions: having, loving, and being.

Students’ assessment of the school situation in the context of individual preferences 
cannot be neglected, since well-being affects taking on challenges related to various educa-
tional tasks. Adequate recognition of difficulties makes it possible to intervene in areas that 
are most important to promoting well-being. The development and functioning of individu-
als depend on contexts which are described as the five systems in the ecological model: the 
microsystem, the mesosystem, the exosystem, the macrosystem, and the chronosystem.
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The proposed well-being indicators can be used as items in questionnaire studies to 
obtain a multifaceted view of the conditions that influence students’ sense of well-being. Rec-
ognizing the problem correctly allows the student to take corrective measures. The presented 
structure of student well-being indicators can be supplemented and expanded, to adapt to 
social, political, and health changes.

Keywords: student well-being, Erik Allardt’s Theory of Welfare, Urie Bronfenbrenner’s 
Ecological Systems Theory of Development.

Introduction

Student well-being is a widely studied construct in both psychology and edu-
cation. Many definitions and models of well-being have emerged over the past 
forty years. Well-being can be viewed from two perspectives. The clinical per-
spective sees well-being as the absence of negative conditions such as depres-
sion, stress, anxiety, or substance abuse. The psychological perspective defines 
well-being as the preponderance of positive traits in an individual (Fraillon, 
2004, pp. 15–18). Student well-being cannot be analyzed in isolation from the 
school context. It is useful to frame the school community itself, considering 
its members, participants in various activities, the existence of influences, and 
preferred values.

The popular-scientific standpoint defines well-being as the mental and 
physical feeling of one’s actual situation. To a large extent, well-being depends 
on the extent to which our expectations are congruent or incongruent with what 
happens and how we assess the events (Nyczaj-Drąg, 2003, p. 71). According 
to Miroslawa Nyczaj-Drąg, students’ well-being at school is a factor that deter-
mines the effectiveness of their actions to a large extent. The child’s objective 
situation at school may differ significantly from their expectations. This gives 
rise to various negative emotions. Difficulties related to experiencing, desiring, 
and expecting, and then facing the outcome are addressed by concepts of cogni-
tive psychology. Nadine Engels et al. see the issue in a similar light (2004, p. 
128). They define student well-being as “a positive emotional state resulting 
from the harmony between the sum of specific contextual factors on the one 
hand and personal needs and expectations of the school on the other hand.” 
The most important thing is to be in a positive emotional state, not to recognize 
the absence of illness or stress. On the other hand, students need to align their 
needs and expectations with the specific conditions and demands of the school 
(Kristof, 1996, p. 1).
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A review of the literature highlights the problematic nature of clearly de-
fining the concept (Ryff & Keyes, 1995; Konu & Rimpelā, 2002; Ben-Arieh & 
Frønes, 2011; Dodge et al., 2012).

Well-being refers to students’ psychological, cognitive, social, and physi-
cal functioning and the abilities they need for a happy and fulfilling life. It is 
important to acknowledge the multifaceted nature of the concepts of well-being, 
which include both subjective experiences and objective circumstances. Well-
being is the answer to the question of how a person feels given the social and 
physical conditions. Definitions of well-being do not have a single designator 
but they share the presence of positive emotions and the absence of indica-
tions of mental health disorders (The Australian Institute of Health and Welfare 
AIHW, 2012, after Cocoradă & Orzea, 2017, p. 191). In his holistic pedagogy 
on the school situation, Andrew Szyszko-Bohusz, exposes the role of emotions 
in education (1989).

A new definition of well-being has been proposed where it is defined as 
a point of balance between personal resources and the challenges one faces. 
Well-being can be stable when individuals have the psychological, social, and 
physical resources they need to meet a particular psychological, social, and/or 
physical challenge. Environmental, school, and work factors cannot be under-
estimated (Diener et al., 2006). Consequently, students’ well-being is difficult 
to predict due to the extraordinary complexity of perceptions, feelings, and the 
human condition. Students’ well-being at school refers not only to their psycho-
logical well-being, but also to perceptions of physical well-being, as well as to 
social relationships, and material conditions. It is related to the realization of 
needs, where one can probably refer to Maslow’s hierarchy of needs. It depends 
on the recognized resources that in some way can be useful in satisfying one’s 
needs and expectations. Well-being also reflects the fulfillment of life plans, 
aspirations, and desires. One of the more recent attempts to define well-being 
suggests it is a balance between sources of resources and moving towards mak-
ing changes. Well-being has many different constructs depending on the domain 
that conceptualizes it.

“The term school well-being can be considered a  student’s subjectively 
perceived sense of happiness, success, and self-satisfaction through the lens 
of school achieved success” (Kizeweter, 2016, p. 29). Assessments of student 
well-being in the school context include measurable indicators such as grades, 
test scores, attendance, and visits to the counselor, school psychologist, or prin-
cipal. After introducing the Global School Health Initiative (WHO, 1998), more 
attention has been paid to conceptualizing student well-being in education. Stu-
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dent well-being refers to constructs such as physical and mental health, risk 
reduction, resilience, and climate and environmental conditions that are condu-
cive to attending schools, such as safety, challenge, support, relationships, and 
engagement. School climate is also of great importance.

The WHO defines positive mental health as “a state of well-being in which 
the individual is aware of their abilities, can cope with the normal life stress, 
can work productively and effectively, and can contribute to their community” 
(WHO, 2001, after Huppert, 2009, p. 138).

The literature offers research reports on children’s well-being at school 
such as those by Karataias et al. (2001), Huebner & Gilman (2002), Polard & 
Lee (2003); Engels et al. (2004), Konu & Lintonen (2005), Soutter et al. (2013), 
Renshaw et al. (2015) and Opre et al. (2018).

Having analyzed Erik Allardt’s concept we decided to apply the dimen-
sions of well-being proposed by him to create measurable categories for recog-
nizing levels of well-being. The purpose of this article is to identify indicators 
of student well-being in four categories: school conditions, interpersonal rela-
tionships, means of self-realization, and health, referring to the School Well-
Being Model by Konu and Rimpelā, 2002 (based on Allardt’s concept) and 
situating them in Bronfenbrenner’s socio-ecological system.

The importance of student well-being for social functioning 
and life challenges

Determining a student’s well-being at school is important in terms of their so-
cial functioning, school achievement, and future plans. Research shows that pe-
ople with high levels of well-being are cooperative, confident, and creative, and 
they exhibit tolerant and altruistic attitudes (Lyubomirsky et al., 2005; Cohen & 
Pressman, 2006). They can also cope with difficult situations better (Fredrick-
son et al., 2003). Well-being at school means fewer risk behaviors, as well as 
better physical health in adulthood (Caprara et al., 2000). Student well-being is 
a good predictor of academic performance (Renshaw & Arslan, 2016). Student 
well-being at school should be considered as a subjective perception of events 
in various everyday situations that can somehow be described more objecti-
vely. The emotional dimension of well-being translates into mental, physical, 
social, and spiritual health. Positive emotions can shape beliefs, build physical 
well-being, and influence perceptions of health (Salovey et al., 2000). Pleasant 
sensations are not indifferent to health. First, the effects of positive emotions 
are observed on physiology, especially on the immune system. Depressed in-
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dividuals report more frequent somatic complaints than non-depressed indivi-
duals (Irvin, 1999; Banas et al., 2005; Rzeszutek & Schier, 2008), and are less 
positive about their health. Positive emotional experiences build psychological 
resources that can be used to cope effectively and even prevent health problems. 
Negative emotional experiences were found to be associated with smoking, 
among others (Brandon, 1994). Pressman and Cohen (2006, in Huppert, 2009, 
p. 150) concluded, after experimental studies, that there is strong evidence for 
beneficial effects of positive emotions on physical health and that these effects 
may be independent of the level of experienced negative emotions. Lisa Feld-
man Barrett (2020) presented a theory of constructed emotion that contradicts 
the veracity of the claims of the traditional understanding of emotions. She 
interprets the expression of emotions by the body in a completely different way, 
and she does not see “special signs” but individualized experiences, charac-
terized by neurobiology, connected with cognition and culture. A new appro-
ach to the construction of well-being was introduced by Randolph M. Nesse 
(2020), who reached for arguments from the discoveries of evolutionary psy-
chiatry. It is important to recognize that students’ well-being is an important 
factor for their success in education. Ferdinand Eder (1995, in Van Petegem et 
al., 2007, p. 448) draws attention to two aspects of perceived student well-be-
ing. On the one hand, it is the current indicator of the perception of oneself in 
a specific situation, i.e. the experience of emotions, psychosomatic sensations 
caused by a  given school situation, the feeling of satisfaction. On the other 
hand, there is general self-esteem, insight into one’s abilities, and the presented 
self-image.

Dimensions of well-being in literature

Anna Gaweł (2009, p. 101) suggested that the school psychosocial environment 
can be understood as students’ perceptions of the school climate. She identified 
and examined three dimensions: educational, social, and emotional. Each of the 
dimensions of the school’s psychosocial environment was described by appro-
priate indicators. The educational dimension was determined by the perception 
of school requirements, perception of learning progress control practices, and 
the assessment of the learning burden. Regarding the social dimension, the fol-
lowing were found to be relevant: assessment of support from teachers, asses-
sment of support from other students, and a sense of influence on the school life. 
Indicators of the emotional dimension included a sense of identification with 
one’s school and a sense of belonging to one’s class.
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Elizabeth L. Pollard and Patrice D. Lee (2003) identified five domains 
of child well-being: physical, economic, psychological, cognitive, and social, 
based on a  systematic review of the literature in five English language data-
bases on child well-being. Their review was a continuation of research from 
1974–1992. They found that the definitions were inconsistent. Well-being was 
generally measured in a single domain with an emphasis on deficits rather than 
strengths. The authors noted the need to develop a set of positive indicators of 
child well-being in each domain.

The interpersonal dimension of the operational model of student well-being 
should be defined as the student’s internalized sense of self and, consequently, their 
ability to function in the school community. The intrapersonal dimension of the op-
erational model for measuring student well-being should consist of nine aspects: 
autonomy, emotional regulation, resilience, self-efficacy, self-esteem, spiritual-
ity, curiosity, engagement, and mastery orientation (Fraillon, 2004, p. 37), which 
can be thought of as a set of implicit beliefs that intelligence and abilities can be 
developed through a commitment to action, persistence and, in fact, hard work.

It has been proposed that the interpersonal dimension of the operational 
model for measuring student well-being be defined as a student’s assessment of 
their social situation and the resulting ability to function in the school commu-
nity. The interpersonal dimension alone of the operational model for measuring 
student well-being should include four aspects: effectiveness of communica-
tion, empathy, acceptance, and relationships (Fraillon, 2004, p. 37).

In recent years, interest in the topic of well-being has resulted in the devel-
opment of research tools in which various dimensions and measurement indi-
cators are proposed. Such examples of tests and their dimensions include: The 
Quality of School Life QSL Epstein, Mcpartland (1976) (general satisfaction 
with school, involvement in school activities, attitudes toward teachers); The 
Quality of Student Questionnaire QSLO (Keith & Shalock, 1994) (satisfac-
tion, well-being, social belonging, reinforcement/control); Quality of School 
Life (Karatzias et al., 2001) (student opinion about the quality of school life, 
satisfaction with the school); The Multidimensional Students’ Life Satisfaction 
Scale MSLSS (Huebner & Gilman, 2002) (satisfaction with: school, self, fam-
ily, friends, living environment); School Well-being Profile (Konu & Lintonen, 
2005) (school and physical conditions: ventilation, toilets, facilities, tempera-
ture; time pressure; relationships with teachers; teacher interest in student pro-
gress; fair treatment; health); The Personal Wellbeing Index-School Children 
PWI-SC (Tomyn & Cummins, 2005; 2011) (standard of living, personal health, 
life achievements, personal relationships, personal safety, feeling part of the 
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community, future safety); The Student Well-being Model SWBM (Soutter et 
al., 2013) (having, being, relationships, feelings, thinking, functioning, aspira-
tions); The Student Subjective Wellbeing Questionnare ISWQ (Renshaw et al., 
2015) (feeling connected/bonds with the school, academic efficacy, enjoying 
learning, educational goals); The Adolescence School Subjective Well-being 
Scale ASSWBS (Opre et al., 2018) (identification with the school; learning and 
personal growth; safety; relationships with peers; relationships with teachers; 
emotional well-being; family relationships).

Because well-being affects many spheres of human functioning, it is im-
portant to recognize its level, especially in school situations. Identifying the 
critical points will help take educational measures. For example, the School 
Well-being Profile used in the Kulumiete project in Finland with 1346 pupils 
in 69 classes from 7th to 9th grade showed the need to improve school condi-
tions in terms of ventilation, temperature control, and toilet cleanliness. Time 
pressure was also a concern for the pupils. Students’ relations with teachers, 
teachers’ interest in students’ progress, and teachers’ fair treatment of students 
became topics for debate. Students complained of headaches, feeling tired, and 
weak. This knowledge can be properly used for planning interventions and pro-
moting well-being and mental health at school.

Categories and indicators of student well-being in the context 
of The Ecological Systems Theory

We used Erik Allardt’s concept to extract the dimensions of student well-being 
using the most important indicators of subjective well-being. Allardt’s concept 
is sociological and considers the concept of well-being and happiness. Well-be-
ing has an objective dimension, resulting from the satisfaction of needs. Happi-
ness, on the other hand, is a subjective feeling. People function in different areas 
of life, and Allardt emphasizes the importance of three dimensions:

•	 Having – these are the material conditions of life; to satisfy their physi-
cal needs and the need for safety, the individual must mobilize their 
sources of possession. Here, according to Allardt, one can point to eco-
nomic resources (income), employment and working conditions, nutri-
tion, health, etc. Education, especially literacy, would probably fit here 
as well (Allardt, 1973).

•	 Loving – refers to social life, social relationships (family, friends...), 
and to the need to establish relationships with other people, the forma-
tion of social identities (the level of contacts in the local community), 



METAANALIZY BADAŃ EDUKACYJNYCH

204

attachment to family and relatives, active patterns of friendship, attach-
ment and contacts with other members of the organization, relation-
ships with colleagues, and solidarity are important (Allarat, 2003, p. 4).

•	 Being – should be associated with psychological well-being, satisfaction 
with self, environment, society, self-realization, and self-esteem (Petele-
wicz, 2016, p. 28). Being is the need to integrate into society and live 
in harmony with nature. The positive side of being is personal develop-
ment, the negative side is alienation. Indicators include participation in 
decisions and activities that affect life, political activities, opportunities 
for leisure time, opportunities for meaningful work life, opportunities to 
enjoy nature through contemplation or activities such as walking, garden-
ing, and fishing (Allarat, 2003, p. 5). Being as a value is related to many 
other concepts such as personal growth, satisfying developmental needs, 
and self-realization. It refers to the dimension with alienation on the one 
hand and self-realization on the other. Interestingly, elimination of “poor 
social conditions” results in a decrease in dissatisfaction, but does not 
increase, a person’s satisfaction (Allardt, 1973).

Well-being is related to teaching, education, learning, and achievements, 
thus it is a key concept of school well-being (Konu & Rimpelā, 2002, p. 79). 
Using Allardt’s concept, Konu and Rimpelā (2002) grouped student well-being 
indicators into four categories:

1.	 School conditions,
2.	 Interpersonal relationships,
3.	 Means of self-realization,
4.	 Health.
Each category focuses on an underlying problem, e.g., means of self-realiza-

tion refer to students’ ability to learn using their resources and abilities. Health is 
visible in illnesses and their symptoms. The influence of the family is important. 
Allardt uses the word “well-being” which in Scandinavian languages also means 
good mood and includes aspects of both standards of living and quality of life 
(Allardt, 1989, p. 7). According to Allardt, well-being is a state in which an indi-
vidual can satisfy their basic needs (tangible and intangible). Well-being is based 
on health, which Allardt places in the category of having.

The model of student well-being dependent on environmental contexts re-
quires providing more details. Examples of its dimensions were provided refer-
ring to Allardt (2003) and a case study of a New Zealand secondary school cited 
by Soutter et al. (2013) involving a critical analysis of education policy in New 
Zealand and a qualitative study with New Zealand students (The Student Well-
Being Model, SWBM). 
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Figure 1. A model of student well-being at school and its environmental determi-
nants

Source: Author’s model.
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Most important for well-being are the two-way interactions between the stu-
dent and the components of various systems. Modifying his ecological theory, 
Bronfenbrenner drew attention to the importance of proximal processes. He rec-
ognized them as major mechanisms of individual development. A person enters 
into specifi c roles. The role of a student has a specifi c character. It is associated 
not only with education, but also with social functioning with peers, social rela-
tions, and involvement in school activities. Individuals are endowed with unique 
characteristics that are important for their development and social interactions.

Among personal characteristics, the most important are gender, age, physical 
and mental health, personality, temperament, and intelligence. The development 
and functioning of individuals depend on contexts described as fi ve systems in 
the ecological model: the microsystem, the mesosystem, the exosystem, the mac-
rosystem, and the chronosystem. Time is the key factor. Personal development 
is dynamic progress that can be measured using appropriate scales. Time is not 
indiff erent, it aff ects systemic interactions during the life of an individual, and it 
even leaves its mark on generations: family values, beliefs, and ethical principles 
passed from generation to generation aff ect individuals in real time.

The microsystem is the child’s immediate environment with strong bidirec-
tional infl uences. The school, in all its complexity, is part of this system alongside 
family, peers, church, and health services. Three dimensions proposed by Allardt 
are present here: having (primarily understood as working conditions at school), 
loving (social relationships), and being (means of self-realization at school).



Table 1. Indicators of student well-being in the microsystem

MICROSYSTEM

Having Loving Being Health

safe learning environment, 
coziness, no noise, good air con-
ditioning, ventilation, adequate 
temperature

ergonomic principles are followed: 
properly sized tables and chairs, 
properly prepared computer 
workstations

cleanliness and hygiene at the 
premises: classrooms, bathrooms, 
corridors, common areas

space for relaxation: possibility of 
playing outdoors, a place with the 
possibility of having a nap

appropriate space for consuming 
meals

appropriate learning environment: 
curriculum, group size, timetables, 
order and tidiness

material resources acquired 
through personal effort, gifts, 
exchanges, access to affordable 
software or services

intangible resources: counseling, 
pastoral care, health care, 
recreation, leisure, participation in 
cultural events

ensuring all students work with 
highly qualified teachers who set 
aside adequate time for recre-
ation, have the funds to continue 
their training, have a sense of 
purpose, and an appropriate level 
of enthusiasm

quality information resources 
are available for students and 
teachers.

there are plants at the school 
premises

school buildings and adjacent 
grounds are accessible and adju-
sted to students’ developmental, 
physical, social-emotional, and 
cultural needs

funds for the school operation are 
sufficient to meet instructional ne-
eds and provide broader learning 
opportunities such as curricular, 
athletic, cultural, spiritual, and 
artistic activities

social learning environment

student-teacher relationships, 
student-student relationships, 
student-other school staff 
relationships 

group dynamics

school climate and learning 
climate

presence of violence, bullying

cooperation between school 
and home

free and open expression of 
beliefs, ideologies

all students experience a sense 
of having a place in the physical 
and socio-cultural environment of 
the school
 
cultural affiliations are acknowled-
ged and respectfully accepted
 
relationships between students 
and teachers are described as 
respectful and friendly

educational and personal goals 
are consistently realized and they 
support each other

parents/guardians and community 
members actively and meaning-
fully interact with school staff in 
a variety of ways 

students feel supported and enco-
uraged to experience and express 
a full spectrum of emotions and 
they experience positive emotions 

all subjects in the school cur-
riculum develop in students an ap-
preciation for the positive aspects 
of life and how others have 
contributed to the development 
of education 

students seeking emotional 
support are given opportunities 
to discuss problems discreetly but 
also openly

conditions and circumstances that 
inhibit well-being are recognized 
as affecting young people’s lives, 
on a personal and interpersonal 
level

students have access to resources, 
information, and support groups 
to help them achieve well-being 

every student is equally important

opportunity to participate in 
decisions about learning at school 
and other aspects of school life 
that affect them

opportunities to improve 
knowledge and skills related to 
the students’ interests, working at 
their own pace

a space for collecting positive 
learning experiences

opportunities for active leisure, 
especially outdoors 

showing respect for the child’s 
work

boosting self-esteem

developing responsibility for ideas 
and actions

expectations of student behavior 
and responsibilities are clearly 
stated 

opportunity to take on valuable 
and/or valued roles in the school/
larger community

opportunity to act independently 
with support, with reasonable 
supervision

students are satisfied with their 
school 

curricula and lesson plans allow 
for collaborative, interdiscipli-
nary learning and leave time for 
thoughtful, constructive, creative, 
and contemplative activities

students have the opportunity 
to demonstrate their knowledge, 
skills, and competencies in 
different forms

School timetables reflect a balance 
between engaging in national, 
school, and class curricula and 
providing opportunities to extend 
learning or take advantage of 
alternative learning paths 

students have opportunities to 
experience a sense of timelessness 
in what they do

long-term and daily successful le-
arning experiences giving a sense 
of achievement

challenges are presented as 
important and inevitable and are 
welcomed rather than bypassed; 
students plan to continue their 
education (Soutter et al., 2013, 
pp. 511–12)

physical

mental

social

spiritual

students are well-nourished and 
rested

psychosomatic symptoms are 
observed

chronic illnesses, strains, other 
ailments

Source: Author’s compilation.
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The mesosystem connects two or more systems. Indicators were not ex-
posed within the four recognized categories because of the vast number of di-
mensions that build relationships between the systems. The mesosystem builds 
connections between different elements of the microstructure, for example, the 
relationship between a student’s teacher and parent translates into the function-
ing of the student. The child can get the necessary support and material or psy-
chological help. Relationships between teachers and institutions can help stu-
dents acquire broader competencies and result in the school’s richer educational 
offer. Daily, students engage in learning experiences that transcend disciplinary, 
generational, cultural, and ideological boundaries, and require them to go be-
yond immediate and familiar contexts.

There are various types of social services within the exosystem. The neigh-
borhood, local politics, and mass media play an important role here. Although 
students do not function in these structures directly, some factors influence their 
development through numerous interactions with certain structures in the mi-
crosystem.

Table 2. Indicators of student well-being in the exosystem

EXOSYSTEM

Having Loving Being Health

an important role is played by 
family resources; especially its 
material status may play a role in 
the choice of school (e.g. private 
school), or giving the student 
access to educational programs 
and software; it allows them 
to learn through travel to other 
countries and experiencing their 
culture, natural and geographical 
wealth, and history

parents’ relationships with 
their superiors and, colleagues at 
work, if they experience stress, 
the tension carries over to the 
home atmosphere, thus affecting 
students’ mental health

parents’ working hours: if parents 
work too long hours, their work is 
stressful, they have little opportu-
nity to be with their children, build 
relationships and give support

using interesting proposals from 
mass media can develop students 
cognitively; media can be a valu-
able source of information

browsing pornographic sites, 
watching films full of violence 
and aggression and other such 
messages, build inappropriate 
relationships and attitudes, and 
breed pathology

living in poverty, lack of financial 
means when parents are unem-
ployed, presence of alcohol or 
drugs in the home must have 
a depriving effect, although the 
phenomenon of resilience does 
not rule out the possibility of ma-
king radical changes in one’s life

better material status helps 
maintain a healthy diet, taking 
advantage of fitness clubs and 
swimming pools, choosing clothes 
made of modern, breathable 
fabrics, supplementation, and 
in case of disorders – visiting 
a specialist without long waiting 
times for check-ups

Source: Author’s compilation.

The macrosystem considers the broad cultural context, the operating rules 
the student abides by but is often unable to control.
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Table 3. Indicators of student well-being in the macrosystem

MACROSYSTEM

Having Loving Being Health

the social system and established 
social hierarchies build social 
justice, wealth distribution, and 
educational opportunities

students from poor backgrounds 
can learn thanks to appropriate 
government policies that support 
young people in their educational 
endeavors

faith, belonging to a certain 
religious tradition is the basis 
for creating attitudes, including 
those that discriminate against 
otherness or the ones that shape 
tolerance; this affects later life, 
building relationships, raising 
children, opportunities to develop 
depending on, for example, 
gender

migration, lack of permanent 
residence, a citizen of the world 
without cultural roots, may 
become a person without identity, 
or alienated

if parents migrate from place to 
place due to their work, the child 
loses friends, cannot build lasting 
relationships, loses a sense of 
security, etc.

people may follow various health 
practices and customs that affect 
the children’s health in different 
ways e.g. girl circumcision or 
unhygienically made tattoos

Source: Author’s compilation.

The chronosystem focuses on the interactions between different systems 
and how they impact one another in time. Even single events can have far-
reaching repercussions. An example is telling a child off for disobedience. The 
situation takes place in a microsystem, but it reinforces the cultural belief that 
the child must obey their parents. In adulthood, the child may become more 
submissive to dominant people. Bronfenbrenner’s later work refers to the PPCT 
Process-Person-Context-Time model, where the child’s well-being is also influ-
enced by socio-historical circumstances. The chronosystem allows the child to 
use all their experiences.

Conclusion

Research on the impact of well-being on human functioning in various areas 
of life, including the one cited in the present article, confirms the relevance of 
identifying indicators of student well-being and highlighting the variety of its 
environmental determinants. 

The complexity of the personal characteristics of individuals, the multi-
plicity of contexts, and environmental conditions do not allow us to assign stu-
dents to groups with identified well-being. However, it is possible to extract 
indicators that can be organized into scales, and create tools to measure the 
intensity of a trait, that will allow researchers to compare students in terms of 
perceived well-being. Research using such tools provides insight into students’ 
school situation, and difficulties detected during the process can be used to take 
specialized corrective measures. Such a tool was developed in the Department 
of Pedeutology and Health Education at the Institute of Pedagogy, at Maria 
Curie-Skłodowska University, in Lublin, Poland.1

1  A. Buczak, & I.M., Łukasik, Student’s Well-Being in e-School. Description of the Tool 
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Students’ well-being and, above all, its determinants can be identified dur-
ing community interviews considering the selected scopes of the analyzed prob-
lem. This in turn can be used to counteract or reduce the difficulties that prevent 
students from achieving school success. 

The presented structure of indicators of student well-being can be supple-
mented and expanded, especially to address social, political, and health changes.
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